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Introduction

Supporting Liberia's Reconstruction and Development

Research Questions:

a. How do we explain the paradox of poverty admits an emergence necessities for abundance in  post elections 2005 Liberia’s Reconstruction and Development ?

b. Why are so many people  poor in  a promising affluent  emerging  post conflict Liberia?

c. Is Liberia mean Monrovia?

d. Where all the other Liberians gone?

e. When will conditions on the ground certify and qualify Liberians to come home?

f. What are some of the disparities confronting some Liberians on the ground against Liberians coming home?

g. What significant impacts can returnees Liberians  do in the context of Post Conflict Reconstruction and Development?

There are several  different explanations (perspectives )(Precipitating factors)

Perspectives on Why many Liberians are poor:

President Ellen Johnson Sirleaf's inauguration as the President of Liberia in January 2006 marked a watershed in the Liberia’s  tumultuous history. Twenty-five years of corruption, misrule and civil war under Samuel Doe, Charles Taylor and successive interim governments had left the country in complete 100 years  ruins. President Ellen Johnson  Sirleaf, the first African woman to be elected head of state, has energetically set the Liberia on a new course; such as (a)  advocating and effectuating accountability,(b) advocating and enforcing  transparency, (c) advocating and following through on good governance, (d) advocating and  negotiating for all out economic opportunities for all Liberians at the center of her agenda.  It is essential to mention that  Center for Global Development (CGD)  senior fellow Steve Radelet and others from the Center have been advising President Sirleaf and senior members of her government since December 2005, the month before she took office. The substance of the work has been wide-ranging, and has included  the followings: (a) aid coordination,  (b) aid quality,  (c) debt relief,  (e) poverty reduction  (f) and growth strategies,  (g) capacity building,  (h) and civil service reform, among other issues. Based on my personal observation on the President’s national and international travels,  Debt relief and aid coordination have been particular areas of focus on her agenda. 

CGD support to the Liberian government also includes helping to arrange the Scott 
Family Liberia Fellowships. Each year for the next three years, the Scott Family Liberia Fellows Program intends to provide and is providing  an opportunity for five or six young professionals to work for one year as special assistants to top officials in Liberia. The program is funded by a generous $1 million contribution from the family of CGD chairman and co-founder Edward W. Scott, Jr. This is the Lord Blessing for our country under President Ellen Johnson Sirleaf

This level of engagement in a developing country is unusual for CGD, because  the  primary focus is on improving the policies and practices of the rich world towards development. In addition to being helpful to Liberia, the relationship has provided CGD a unique opportunity to observe the complex interactions between donors and a developing country in the early stages of recovery from conflict. Based upon this end, it is essential to point out that  autocratic rule, coups and finally civil war in the 1990s took a devastating toll on Liberia. More than 250,000 Liberians including the researcher’s families  lost their lives in the civil wars. Average income fell to one-eighth what it was in 1980, making Liberia one of the poorest countries in the world. Infrastructure was  and some are totally destroyed based on my personal and physical presence on the ground from 1997, 2006, and  2007  respectively, and families and communities were absolutely destroyed, dissipated, and  torn apart. Warlords used the country to smuggle diamonds and traffic in arms and drugs, bringing chaos to the country and destabilizing all of West Africa, specifically, creating a post civil conflict’s conflict among the dislocated and dispersed Liberians at home and abroad..  

Liberia's Recovery From Devastation

The country has made significant progress during President Sirleaf's first year in office at least. For instance, the establishment of  a cash management committee to check every expenditure, and increased government revenues by 48% by cutting down on corruption and increasing tax compliance. As a result it at least  able to balance its budget in 4 months. This is a good thing.  Working with its international partners, the government has turned on electricity and piped water to parts of the capitol city when the researcher himself witnessed on July 26, 2006, started to rebuild roads and bridges, increased primary school enrollments by 40%, and reached 97% of children under five with a measles vaccine. All seems to be going relatively well in our country for some of the people at some of the time, but not for all of the people at all of the time at this time…

There is  debate over causes of poverty and inequality generates impassioned and contrasting explanations as to the causes of poverty and equality  as it relates to a post conflict paradox of poverty admits spontaneity of construction consumption: A case study of post elections 2005 Liberia’s Reconstruction and Development situation. 

Few of the major  Research Questions and answers are as follows: 

1.  What is poverty? Poverty, based on contemporary and authentic definition relevant to post conflict Liberia. situation, (1) Is Hunger. (2)  Poverty is lack of shelter and being homeless in your own home. (3)  Poverty is being sick and not being able to see a doctor.  (4) Poverty is not having access to school and not knowing how to read. (5) Poverty is not having a job, poverty is being stuck in another land without  prospects for returning to your homeland, poverty is seeing others in a relative good situation admits devastation in post conflict Liberia,  poverty  is fear for the future, living one day at a time. (6) Poverty is losing a child to illness brought about by unclean water. (7) Poverty is powerlessness, lack of representation and freedom, Poverty is one’s inability to reach to his her leaders, states, county, district representatives, poverty is being isolated, alienated, ostracized, marginalized, devalued, under estimated. Poverty, is a child seeing his her parents in an incapacitated state of affairs and asks( mom. where is dad? Dad. where is Mom? Why are you busting rocks? Poverty, is for some Liberians to have and others do not have the necessity for survival, Poverty, is for a Liberian to sell his or her land for less in order to feed his her family, Poverty, is for a Liberian to be unable to redeem his or her land from a so-called well to do Liberian in post conflict Liberia. Poverty, is for a Liberian to look at him or her self as alien in his or her own land 

2. What is Inequality? What is social inequality? It is normal to say that in post elections 2005 Liberia today, there exist a critical post ethnic war lord leadership theory as  discrimination. This  is a part of social inequality, and this  is conspicuously permeable in the human ecological typology within the context of the critical post ethnic war lord theory.

What else can be  added to this definition in the post elections 2005 Liberian situation? Best Answers can only be  - Chosen by  future Liberians Voters:

 It essential to acknowledge that "Social Inequality occurs when ideology and power combine in such a way as to make one group superior or inferior to another group." This definition comes from a Sociology textbook that I have laying around. So, yes. In the Liberian context and it relevance to post elections 2005 poverty theory, isolating intellectual Liberians because they are not in Liberia and they were not on the ground prior to and post wars eras among other things, can be considered discrimination and  social inequality. This is true  because for many years, specifically after the elections 2005,  the common ideology in the Liberian politico-structural dynamics combined with the fact that the majority of power (political and monetary) were held by Liberians abroad, has created the dichotomy  and paradigms of hit among Liberians mostly on the ground, who some times perceived themselves to be inferior in many aspects, because people from America and other European countries are coming home to take their jobs. 

Other examples of social inequality include sexism. For many years, women did not have the right to own property or vote, especially Africa with specific concentration on the rural Liberian mothers and sisters until the great elections 2005. Women  were essentially considered to be possessions of their husbands or fathers and were therefore inferior to the superior males within society. The difference in economic classes is also considered social inequality. Those with significant wealth have considerably more power than those without wealth. Along with that, there is a commonly held ideology that supports the idea that wealthy (or even middle class) people are superior to those who live in poverty. Therefore, one can deduce from a logical inductive reasoning that in Liberia, specifically in post elections 2005 Liberian situation, whose who are currently in the government and those who are working within the framework of the government’s entity are considered the “Middle Class’. Another area is Age discrimination, discrimination based on  physical limitations, vis-à-vis, the physically challenged,  the Population of Physically Different. According to my personal statistical research and data gathering on the Liberian physically different population in 2006 and 2007, there are 49 thousands to 54 Thousands Liberians who are within this cultural group of individuals with physical disabilities created mainly by the Liberian civil conflict (Dr.Sirleaf, 2006 to 2007 in Liberia). According to  some eminent Liberian government elders whom I personally interviewed, the Liberian Census Bureau (during the 2005 Elections observation on the physically challenged population in other segments of Liberia), the prevalence of disability ranges from 5.8% for children(child solders) who are under the age of 16 to 41.9% for individuals who are 65 and over.

Of adults with disabilities in Liberia, only 8% have any type of employment, compared to 56% of general public .72% of  the Liberian people with disabilities want to work. Over 1/3 of adults with disabilities have incomes of $4,000 or less, compared to 12% of those without disabilities. Worse, 20% of adults with disabilities are junior high school unfinished and some  have not finished high school, compared to 9% of those without disabilities (Dr.Sirleaf 2006-2007)..

. 

Physically Different: Visible but Silent Culture in Liberia

There are many cultures that are identified in today's Liberian society with respects post civil conflict Liberia.  Often people tend to view and equate culture with ethnicity; however, culture is defined as "the set of attitudes, values, beliefs and behaviors shared by a group of people communicated from one generation to the next via language or some other means of communication"
 (Matsumoto, 1994, p. 4 ).  Nevertheless, the independence variable in the presentation, (i,e,) the middle class minority in the current  Liberian  society has overlooked people with physical disabilities as a distinct culture. This was observed by the researcher in 2006 in Liberia when he participated in the USAID Civil Society and Democracy presentation. A physically  challenged young man asked me during one of the Q&As sessions, as to whether what will become of him and many others in his condition under the leadership of President Ellen Johnson Sirleaf?

As a Liberian presently residing in the United States, I am  overwhelmed with the psychology  and traumatization   of the situation which has in many ways empathetically  included me in this  majority society in question.  My interactions with people with physical disabilities have been minimal over the years until when I visited my land of nativity (Liberia) and saw my friends and families in the situation in question.. Before my personal experience with my people, I never thought about the hardships people who are physically different face.  It was not until  when I was a guest speaker in Liberia in the Old Road  Ex-Combatant compound, and the Mamba Point Hotel USAID Conference in 2006.  These and  other factors can be considered social inequality as well.

A Post Conflict Paradox of Poverty Admits Spontaneity of Construction Consumption: A Case Study of Post-Elections 2005 Liberian Situation 

A. How do we explain the paradox of poverty amidst plenty?  Why are so many Liberian people poor?  There are several different explanations (perspectives) to these questions.
I. PERSPECTIVES ON WHY PEOPLE ARE POOR: 

People are poor based on the below listed perspectives: For instance,  1.  Flawed Character Perspective (Blaming the victim) (a) Natural results of individual defects in aspirations, motivation, ability, work  ethic, etc.(b) Innate Inferiority (Social Darwinism) Poverty was nature’s way of excreting  unhealthy, imbecile, slow, etc. faithless members of society in order to make room for the “fit” who were duly entitled to the rewards of wealth. ( c) Cultural Inferiority (culture of poverty, the underclass).  Poor people, in adapting to their deprived conditions, develop a way of life that keeps them  poor ( d) Liberal Individualism (American Nationalism) A combination of laissez-faire values and protestant morality.  This perspective assumes boundless economic  opportunity for the industrious, and it measures persons and everything else by  their success in earning income and their ability to secure wealth.  Thus, people,  who demonstrate individual responsibility and diligence in a free society, will be able to take care of themselves and get ahead..
                 Human Capital Theory implies that people who get ahead are those individuals (and families) who make the necessary investments.  By      implication, those who don’t make it-the poor- have themselves to blame. Human-capital theory.
From: A Dictionary of Sociology Date: 1998 Author: GORDON MARSHALL. Human-capital theory This is a moden extension of Adam Smith's explanation of wage differentials by the so-called net (dis)advantages between different employments. The costs of learning the job are a very important component of net advantage and have led economists such as Gary S. Becker and Jacob Mincer to claim that, other things being equal, personal incomes vary according to the amount of investment in human capital; that is, the education and training undertaken by individuals or groups of workers. A further expectation is that widespread investment in human capital creates in the labour-force the skill-base indispensable for economic growth. The survival of the human-capital reservoir was said, for example, to explain the rapid reconstruction achieved by the defeated powers of the Second World War.

Human capital arises out of any activity able to raise individual worker productivity. In practice full-time education is, too readily, taken as the principal example. For workers, investment in human capital involves both direct costs, and costs in foregone earnings. Workers making the investment decisions compare the attractiveness of alternative future income and consumption streams, some of which offer enhanced future income, in exchange for higher present training costs and deferred consumption. Returns on societal investment in human capital may in principle be calculated in an analogous way.

Even in economics, critics of human-capital theory point to the difficulty of measuring key concepts, including future income and the central idea of human capital itself. Not all investments in education guarantee an advance in productivity as judged by employers or the market. In particular, there is the problem of measuring both worker productivity and the future income attached to career openings, except in near-tautological fashion by reference to actual earnings differences which the theory purports to explain. Empirical studies have suggested that, though some of the observed variation in earnings is likely to be due to skills learned, the proportion of unexplained variance is still high, and must be an attribute of the imperfect structure and functioning of the labor-market, rather than of the productivities of the individuals constituting the labour supply.

Human-capital theory has attracted much criticism from sociologists of education and training. In the Marxist renaissance of the 1960s, it was attacked for legitimating so-called bourgeois individualism, especially in the United States where the theory originated and flourished. It was also accused of blaming individuals for the defects of the system, making pseudo-capitalists out of workers, and fudging the real conflict of interest between the two. However, even discounting these essentially political criticisms, human-capital theory can be regarded as a species of rational-exchange theory and open to a standard critique, by sociologists, of individualist explanations of economic phenomena.

        2.  Restricted Opportunities Perspective: Claims that poverty may result from circumstances beyond the control of the individual- the poor because they do not have adequate access to good schools, jobs, income, etc.  They are discriminated against on  basis of race, sex, class.  This perspective is in opposition to the flawed perspective. 
        3.  Big Brother Perspective: People are poor because government perverts their  perspectives and behavior through high taxes, welfare benefits, racial quotes and other  public policies. 
An example of the Big Brother perspective is Rational Choice theory.  Economists view individuals as rational beings who make informed choices.  We make choice about whether to study, whether to complete school, how much to work, etc.  In this  context, poverty may reflect a person’s preference for leisure over study, work, etc.  In this view, government redistributions are not only inefficient (by blunting work incentives) but unfair, by violating individual preferences. 
        4.  The Structural Perspective’s explanation for poverty rests on the assumption that the way society is arranged perpetuates poverty.  For example, the traditional organization of work and education in US society deprives racial minorities of equal opportunities  for education, jobs and income.  As a result, African Americans, for example are half as likely to be wealthy and twice as likely to be poor as whites.  One example of the  Structural perspective is the Critical Race Theory.  Race is socially constructed to protect white privilege through boundaries, customs, norms, social traditions, laws, and                 public policies in order to exploit, oppress, etc...the poor and people of color.
 The Critical Race Theory: Critical race theory (CRT) contends that race lies at the very nexus of American Life.  Although class is the essential construct in understanding American economic life, and in the workplace, Americans often think of themselves as works, managers, and owners, class remains the elusive little secret in American political and legal life.  Indeed few, if American works acting as a class consciousness political force.  By contrast, a politics centered around race has characterized the United States of American since its birth as a republic.  To fully understand American, then, requires that we not only begin with the capitalist political economy and its inevitable class divide, but go beyond that to understand the role of racism as a very integral part of the American superstructure (political institutions, law and culture).
Williams’ book uses these defining elements of CRT to look at the way the social construction of race has influenced/constrained the development of American social policy and how that policy dialectically has maintained a regime of white privilege and black subordination.  In effect, social policies are analyzed as a part of the discursive practices that reproduce white privilege.  The key message of book is that because of an irrational but easily aroused fear that any social reform will benefit blacks, whites fail to support the programs this county desperately needs to address the ever-widening gap between the rich and poor, both black and white.  Further implications of the books is that for those who would desire a class revolution, they must first remove the blinder of race–a result of white skin privilege.
        Economic Approaches for Identifying Poor People
( a) The Absolute Approach (minimum subsistence):   Some bundles of goods and services that are regarded as essential to the physical well-being of a family (i.e. concept of minimum needs).  Those who do not possess the economic resources to obtain these goods and services are considered poor.( b) The Relative Approach: A person is poor when his/her income is significantly less than the average income of the population etc.
                Poverty Thresholds: The poverty line
        A.  The president’s Council of Economic Advisors (CEA) line.
        B.  The Social Security Administration (SSA) line.
        C. Measurement Problems of Poverty.
I.  Discuss in detail three of the four perspectives on what causes some people to be poor. (Do flawed characters relegate people to poverty? Or does restricted opportunity prevent poor people from moving up the distribution on income? Or does the Big Brother create barriers and disincentives that keep people in poverty?  Or does the structural economic factor relegate people to poverty?) Etc. Included in one of the perspectives discuss two major perspectives whey are poor nations poor?

A. Response: (a) Flowed characters relegate people to poverty. Because The people living at that time under  flawed characters, pretentious leadership, administration, and fixed regimes had become disillusioned,  and Alienated. When these situation emerged and conditions changed the people’s aspirations and expectations for voluntary initiatives, by “Flawed Characters”, they are blamed for every thing. This, of course, is the “Blaming the Victim Theory”. 

A. PERSPECTIVES ON WHY PEOPLE ARE POOR: 

 1.  Flawed Character Perspective (Blaming the victim). According to this perspective as articulated before, can be viewed based on: (a) Natural results of individual defects in aspirations, motivation, ability, work  ethic, etc. Because of the Randal Reagan philosophy which is synonymous with  Darwinism, (b) Innate Inferiority (Social Darwinism) Poverty was nature’s way of excreting  unhealthy, imbecile, slow, etc. faithless members of society in order to make room for the “fit” who were duly entitled to the rewards of wealth . In refutation of these perspectives, it is essential to lament that as the system blames the marginalized people for situations that they are not responsible for, the possibility of  relegating them to poverty becomes obvious. This was experienced in the Republican Administration of the late President Randal Reagan

This, of course is due to the mere fact that most of these marginalized  people are primarily  poor, and in many instance,  illiterate. In addition to the fact that (“Flawerd characters) “Blaming the Victim” phenomena relegate people to poverty”, inferes  on the  idea of not "listening to the poor people" like  Obama  and Hilary have  always articulate in their  speeches. This idea is  by no means new to the good leadership and good administration by listening to the people but not blaming them for irregular response to their needs  from the system.

B. One of the significance questions  is  whether Restricted opportunity prevent poor people from moving up the distribution on income? Definitions: 

Restricted Opportunities Perspective: This  Claims that poverty may result from circumstances beyond the control of the individual- they are  poor because they do not have adequate access to good schools, jobs, income, etc.  They are discriminated against on  basis of race, sex, class.  This perspective is in opposition to the flawed perspective.  Both perspectives works against the marginalized people and the government supports these perspectives in my view as an American, specifically as a black person. Therefore,  the social, economic, and political implications for Restricted Opportunities Perspective  works against the people. The answer is YES!. Justifications: (1)Because the prospects for instance,  of investment banks, for example,  moving ... inflation could push at least 100m people into poverty because of their excruciating circumstances alluded to by the “Restricted Opportunities Perspective. YES! because, for instance,  opportunity costs of early childbirth are one of the American instititions for marginalized girls, especially African-Americans and other manority. Therefore,  Poor teens girls who give up less to become parents are more likely to become poor and marginalized parents based on the Restricted Opportunities Perspectives. Given the low opportunity costs of having children for poor. Yes, because for instance, For Many Poor Black Girls, Teen Pregnancy becomes relative options for  Government economic subsides for marginalized people as rational Choice.


Posted by Ampersand | September 22nd, 2005 
For instance, there’s a lot of talk about ending teen pregnancy (although by “teen pregnancy” most people really mean unwed teen pregnancy). Many people worry about unwed teen pregnancy as the cause of poverty, especially of Black poverty (something like 70% of current births among African-Americans are to single mothers). And they talked about teen pregnancy as if it were a pathology. It is essential to point out that the pathology model is mistaken. Poverty is a cause of high teen pregnancy rates, rather than vice-versa. And poor black teens aren’t pathological; they’re rational actors, and restricted from many opportunities which, of course, prevents them from climbing the economic ladders through education, job training, and perpetual warfareism and dependency theory. Yes! Restricted opportunity prevent poor people from moving up the distribution on income based on the few examples mentioned above. The above explanations are the justifications for the conclusive response of  the government to the marginalized people through the Restricted Opportunities Perspectives. 

C. Does the Big Brother create barriers and disincentives that keep people in poverty? .

Definitions:   Big Brother Perspective: People are poor because government perverts their  perspectives and behavior through high taxes, welfare benefits, racial quotes and other  public policies. An example of the Big Brother perspective is Rational Choice theory.  Economists view individuals as rational beings who make informed choices.  We make choice about whether to study, whether to complete school, how much to work, etc.  In this  context, poverty may reflect a person’s preference for leisure over study, work, etc.  In this view, government redistributions are not only inefficient (by blunting work incentives) but unfair, by violating individual preferences. In responding to the Big Brother Perspective, it is essential to address this perspective from these realistic examples. For instance,  I thought liberals were all about the individual's freedom to have his own way and to be his own boss about social issues. For instance, just last week I read in this paper that impeding or prohibiting the murder of an unborn and defenseless human being was an abrogation of these same rights. Can't get much more extreme than that.

So why this? For instance,  The 9th Circuit, the most liberal Court in the land, just ruled that parents may have no legal control of their children in a public sector, that is, our wonderful government school system that still can't seem to find itself in our Constitution. This case regards the issuing of a sex survey-to seven-year-olds. The survey is extremely explicit in its questioning, asking things like the frequency of "touching oneself," frequency of sexual thoughts and personal feelings regarding sex. Again, these are 7-year-olds. Don't these parents already pay the taxes that they don't even technically owe? Why does the state have to know the sexual habits of 7-year-olds? No one owes the state anything here! Or so you'd think. The defendants think otherwise, citing that parental approval was necessary for the survey to take place. In protest, the parents have said that the information received about the survey was truncated at best, giving them no indication of its salacious nature.

Cut to the decision: Judge Reinhardt has essentially established the state's autocratic rule of "education." Get this nonsense: "- parents have no due process or privacy right to override the determinations of public schools as to the information to which their children will be exposed while enrolled as students." Sieg Heil! I mean, it may be entertaining to make light of this folderol, but let what he said sink in: Parents are not to raise their children without Big Brother's help; parents just don't have that right! Only the state is allowed to do that. Now bow down and comply in humble obeisance! This is the so-called Big Brother Perspective that this paper is trying to articulate in response to the test questions. Who are they kidding? Government schools aren't even permitted in the Constitution, and yet Reinhardt says that governmental rights trump those of parents, the flesh and blood from which the children came. Reinhardt goes on to say: "- there is no fundamental right of parents to be the exclusive provider of information regarding sexual matters to their children." In other words, you must let the state inculcate your kids with as much propaganda as possible. After all, anything else would be unconstitutional, right? Sieg Heil!
This is the same court that in 1995 wouldn't allow parents to either know about in advance or opt out of an intense sex program for their children entitled "Hot, Sexy, and Safer," which involved all sorts of objectionable material. And yet these judges are the same people who perorate about a right to privacy? Maybe privacy from Bush, but to the rest of the state they say, "Come on in and take over our lives!" What does privacy mean to these people? To live in peace with one's family apart from an autocratic state rule, which has overstepped its bounds of dually protecting and terrorizing? To live in a world not governed by needless regulations, laws, and restrictions that serve only to line the pockets of the state, and not to dually protect and terrorize? Or just to kill one's unborn children? So we have the all-powerful state attempting to, once again, assert its total involvement in the raising of a child, going as far as telling parents they don't have the right to raise their own kids. Well, kids, you'd better make good relations with your Big Brother because he's your daddy now. And when he gets mad, he'll start filching you dry until you've got nothing left. But there's one more thing here- the most important thing. What kind of morons are these parents for putting their kids in stupidity-breeding, salacious, government-sanctioned "houses of education"? If people would just start revolting en masse against the state by ceasing to send their kids off to be inculcated by Big Brother's skewed views about everything, we wouldn't have this problem. What do these people think? That their property tax actually pays for something? Raise your own kids! Human beings are too precious to destroy. Therefore, the  Big Brother perspective create barriers and disincentives that keep people in poverty?  Yes! For instance, see another example, The  Big Brothers’ manipulation of the  Sub prime lenders, “ARM” aged  unfolding 

· See the Global plunge protection teams, aka “Financial firefighters” 

· See The clock is “Tic”king on the Dollar as the worlds reserve currency 

· See the Lobbing spitballs into the sun! Or Basking in It!  Politicians, prepared and unprepared for the challenges of globalization. It is important to articulate that Fingers of Instability series foreword; this issue of Tidbits and a reoccurring theme in  future Tidbits will deal with Fingers of Instability.  This is a metaphor for the present structure of the Global financial systems as practiced by the Central banks and Government Financial officials around the world.  I read a missive from a prominent newsletter writer sometime in the last 6 to 12 months and he described a computer study of sand piles.  In this study they piled on grains of sand on a pile one by one.  It went on to describe how the mound could grow one grain at a time, and was stable and that as it grew areas of instability emerged and that once it got to critical mass as little as 1 grain of sand could spark a complete collapse of either the whole pile, a major portion of the sand pile, or just a small part of the pile. This is an apt description of the global financial system in a fiat currency and credit world, where money and credit are being created at a breakneck pace (Average Global growth rate of 14% year over year according to the economist magazine) by every Central Bank in the world.  As the worlds government (The Big Brothers Theories) authorities pile dollar after dollar, yen after yen, British pound after British pound, euro after euro, Yuan after Yuan, Ruble after Ruble, Rupee after Rupee, etc. on the global economic pile, selected “Bubble” investment areas of the world economies will grow and then collapse, as we are now seeing in US housing and sub prime lending markets.  They must keep the game going in other asset classes and create “emerging bubbles” so these “STRONG HANDS” can step into the dog pile and take out the losers in that particular bubble collapse and keep the overall game going.  I have also seen this referred to serial “BUBBLE BLOWING”.  Many analysts wondered where the next bubble would emerge. Now we know, and this situation has now moved beyond the shores of America, and is practiced everywhere.
The next part of the Sandpile it is the money being created by the Big Institutional Banks and Brokerages . (The Big Brothers Theory) (that’s what they used to be called, now they are poorly disguised hedge funds, look at their earnings) when they “INVENT” Derivative products that literally allow them to print money.  Slicing and dicing things like commercial and residential mortgages, into instruments where the “devils” in the details.  Most of these newly invented financial products are part and parcel of the holdings of every institutional and pension fund investor in the world.  There are trillions of dollars in these investment vehicles/products.   They know not what they hold, and have only the financial institutions mathematical models to inspire confidence in the underlying investment instrument and its creditworthiness. 

 These “credit ratings” used to underpin the issuance of these products come from the likes of Standard and Poor, and Fitch and are bought and paid for by the Issuing Institution, and facilitated by enormous amounts of quantitative and probability analysis which is newly invented in the last 15 years.  Many of the assumptions in these models are based on data from history, a history where bankers were not as irresponsible as the ones who currently lead the world’s economies.  We will see these mathematical models be tested in the securities mortgage markets in the not to distant future and I bet you they are not as “ROBUST” and predictive as they have been presented to be.  Its going to be interesting who they “pin the tail on the donkey” this time, as the players involved are also powerful investment interests pitted against one another!!! Does the Big Brother create barriers and disincentives that keep people in poverty?  Of course it will be the little guy
STOPPED

There are many factors that accounts for poor nations to remain poor. For instance, Why do poor nations remain poor? Economic causes and biblical solutions 
See Wayne Grudem  Introduction 
1. The Bible tells us we should help the poor. If anyone has the world's goods and sees his brother in need, yet closes his heart against him, how does God's love abide in him? (1 John 3:17).  "... they asked us to remember the poor, the very thing I was eager to do" (Gal. 
2:10; see also Matt. 25:39-40; Acts 2:45; 4:35; Rom. 12:13; 15:25-27; Eph. 4:28; 
Titus 3:14; Heb. 13:16). 
1. Christians already do much to help the poor at an individual level (food aid, 
medical aid, clothing and shelter). 
3. But what about helping poor nations grow out of poverty into self-sustaining 
economies?  Why do poor nations remain poor?  A. Differences between rich and poor nations have not always been so pronounced as today. Per capita income: Richest: poorest nations 1750 5:1 2001 400:1 

Targets and Uses of the LPP Reports
1. After adaptations and adjustments of language and idiom, the content of the reports will be taken back to the people and communities. Therefore, the LPP reports will be like a mirror to the communities, and hence contribute to the process of conscientisation and critical reflection.

2. The reports will guide the programme and policy work of Actionaid itself. One of the ethics of social research today is that if a researcher or an organization collects information/data from a particular community, it should necessarily commit itself to work with that community. Hence, AAI's future programmes, particularly with the communities giving the life histories, will be guided substantially by the insights derived from the life histories.

3. It will influence other civil society actors to design or redesign their own interventions, to be more relevant particularly to the needs and aspirations of the people in greatest difficulty and distress.

4. It will be a powerful instrument for AAI's influencing agenda, with governments, elected representatives, donor agencies and corporates.

5. There are two incidental but important bye-products expected from the reports. They are: 

· Firstly, by engaging in the process of preparing life histories of people living in poverty, the empathy, commitment, understanding and skills of Actionaid staff involved in the process will be greatly strengthened.  

· Secondly, it will help establish and reinforce Actionaid’s identity as an organisation committed not only to working with people suffering the greatest degrees of poverty and marginalisation, but as one which believes that these people are not passive recipients of their services but active agents in the construction of a better world.

10 Points to Remember about "Listening to the People in Poverty" Project

1. It is an effort to document the experiences, perceptions and understanding of people living in poverty of themselves, their situation and society at large.

2. Its primary objective is to build an understanding of the issues of poverty, marginalisation, exclusion, deprivation and injustice, primarily from the raw material of the experiences and perceptions of the people living through these conditions.

3. It believes that poor people, like all other social groups, have a voice that needs to be heard by others in society.

4. It believes that only by listening to the poor can one learn about their views on society, their aspirations, expectations from others and their suggestions on the best way forward.

5. It calls for "active listening", meaning thereby that it demands not just the ears of the listeners but also their hearts and minds compelling them to commit themselves to engage with the poor and marginalised in reversing their existing conditions of living.

6. It demands empathy (means: "I understand you and your situation as if I were in it") from the researcher/reader and not sympathy.

7. It presents the life histories of people in poverty, as told by a researcher, truthfully and with due respect to their sensibilities and dignity. 

8. It expects the researchers to weave into the poor person's experiences, stories and life events, the wider socio-historical processes and any non-verbal communication that emerged during the interview process.

9. It presents the life histories of only those poor and marginalised persons, who are representative of all others in similar situations. It is not an effort to document the life histories of individuals living in extreme distress situations.

It is a process that Actionaid India will continue every year and it will inform AAI's search for pro-poor policy alternatives.
IN DEFENCE OF WORDS FROM THE HEART

"Some methodological notes on hearing beyond statistics" "Words from the heart are more alive than your scribbling. When we speak, our words burn" This paper will seek to argue that in social science research, especially in poverty studies, listening with empathy to the ‘words from the heart’ of common people, through which they reconstruct their own lived experiences, and their analysis, knowledge and aspirations, is of significant epistemological validity and value. It enables much deeper and more authentic understanding of the experiences of processes like deprivation, discrimination and coping. Most importantly, it democratizes knowledge itself. This paper will also argue that social research conducted with empathy and respect for the people, with ethical concern and personal accountability, has both legitimacy and academic value, particularly when the subjects of the research are human beings. 

There are many reasons to research poverty, but for many who live in a world where unconscionable levels of poverty, discrimination and want stubbornly survive amidst plenty, the most important is the desire to change these conditions of deprivation, exclusion and injustice. The methodology that is outlined in this paper for poverty studies is not detached: it is based on ethics of caring and accountability, and its search for truth involves both the researcher and the researched. It calls for a joint interactive process, of subjectively reconstructing and learning from the lived experience of people in poverty.

This paper does not reject positivist, rationalist, detached and predominantly quantitative poverty research, but recognises its limitations and seeks therefore to enrich its insights with radical alternative methodologies, especially of individual testimonies or the life history methodology. At the same time, as stated by Panos (PANOS 1999: 7), this method does ‘not replace more formal, quantitative research, but it complements and illuminates it’. The alternative methodologies that are being proposed ‘cannot give a complete or fully representative account of a community's views or experience (unless you were to undertake a project on a massive scale), but it is illustrative, vivid, often challenging, and breathes life into more precise statistics’. (ibid). Nevertheless, the relevance of quantitative research for understanding some aspects of poverty remain. They are more than the mere ‘scribblings’ of the quotation that opens this paper. But there is a conviction underlying this paper that ‘words from the heart’, in other words people's own testimonies of their lived experiences, shared with an empathetic researcher, would yield knowledge of great philosophical and practical value. Thus it strives to argue that poor people are indeed much more than mere ‘statistical cannon fodder’ (Beck 1989: 24).
All research is ultimately the seeking out of truth. This applies as much to the physical as to the social sciences, and within it to our specific interest in this paper to research into poverty and the social processes that lead to marginalisation. Patterned after the physical sciences, the dominant modes of social science epistemology have been grounded mostly in detached, ‘objective’, ‘decontextualised’ and chiefly quantitative approaches. (see Jaggar 1983; Harding 1986 in Cronwall 1989: 205). 

Patricia Hill Collins (1998) summarises what she sees as the main features that typify what she describes as Eurocentric, masculinist and positivist methodological approaches.

Several requirements typify positivist methodological approaches. First, research methods generally require a distancing of the researcher from her or his ‘object’ of study by defining the researcher as a ‘subject’ with full human subjectivity and by objectifying the ‘object’ of study (Keller 1985; Asante 1987; Hooks 1989). A second requirement is the absence of emotions from the research process (Hochschild 1975; Jaggar 1983). Third, ethics, and values are deemed inappropriate in the research process, either as the reason for scientific inquiry or as part of the research process itself (Richard 1980; Haan et al. 1983). Finally, adversarial debates, whether written or oral, become the preferred method of ascertaining truth: the arguments that can withstand the greatest assault and survive intact become the strongest truths (Moulton 1983). (Collins 1998: 205) 

In other words, the dominant modes of social science research require the researcher to be detached from emotion and ethical concerns in the process of studying an external reality. However, Micheal Jackson (1989) challenges this dominant epistemology with what he describes as ‘radical empiricism’. It is firstly ‘a philosophy of the experience of objects and actions in which the subject itself is a participant’ (Edie 1965 given in Cornwall 1989: 3). In Jackson’s words:

This implies that there is no constant, substantive "self’ which can address constant, substantive ‘others’ as objects of knowledge. We are continually being changed by as well as changing the experience of others. The ‘self cannot, therefore, be treated as a thing among things, it is a function of our involvement with others in a world of diverse and ever-alerting interests and situations. The importance of this view for anthropology is that it stresses the ethnographer’s interactions with those he or she lives with and studies, while urging us to clarify the ways in which our knowledge is grounded in our practical, personal, and participatory experience in the field as much as our detached observations. (Jackson 1989: 3)
It is possible to speculate that perhaps the psychological basis for ‘detached’ social science may also lie in what Haswell (1975: 213-14) describes as ‘the age-old motive for human action, fear of involvement’ (author's emphasis). 

Collins (1998) describes the alternative features of what she calls an ‘afrocentric’ feminist epistemology. These principles are relevant indeed for the life history methodologies that are outlined in this paper. The first of these principles is the acknowledgement of the difference between knowledge and wisdom, and the importance of lived experience to bridge these. The second is the importance of dialogue, based on mutual respect. A third is an ethic of caring, especially empathy, and of personal accountability. There is great reliance on the narrative method, and on oral traditions and story-telling.

The multi-faceted nature of poverty

There are many reasons why methodologies based on hearing beyond statistics, of ‘listening to people living in poverty’ are vital for a full understanding of the phenomena of impoverishment, marginalisation and exclusion. The first is the multi-faceted nature of poverty itself.

A man living with leprosy in Ghana said: ‘It is neither leprosy nor poverty that kills the leper but loneliness’. (quoted in Kabeer 2000: 85). It is insights such as this that are impossible to gather through statistical methods, insights into the experience of poverty and marginality. A woman engaged in the socially despised manual vocation of scavenging or cleaning human excreta with her hands in a town called Anantpur in South India said to me: ‘Ai, municipality come, clean this, is how most people call out… It is as though we do not have a name. And often they cover their noses when we walk past, as though we smell. We have to wait until someone turns on a municipal tap, or works a hand-pump, when we want water, so that these are not polluted by our touch. In the tea-stalls, we do not sit with others on the benches; we squat on the ground separately. Until recently there were separate broken teacups for us, which we washed ourselves and they were kept aside only for our use’ (Mander 2001a: 39-40).
And here are the words of an old tribal man, displaced by a large development project: ‘When I am on a boat, in the middle of the reservoir, and I know that hundreds of feet beneath me, at that very point, lie my village and my home and my fields, all of which are lost forever, it is then that my chest rips apart, and I cannot bear the pain…’ (Mander 2001a: 116)

Peter Coleridge collected voices of people with disabilities. Nawaf Kabbara of Lebanon says to him: ‘When you are managing a life outside society, you have to make society aware that you are there. Only then can you be integrated into society. We have hardly started at the beginning of this process. I mean you can’t be integrated if you are not even recognised as being there! This is what people do not understand. I have been challenged on this many times in Lebanon…’ (Slim & Paul 1993: 54) 

The large majority of studies of poverty rely primarily on quantitative measures, mostly of income and consumption flows. It is now widely acknowledged that these studies are limited because they typically measure only those dimensions of poverty, which lend themselves to statistical measurement. These studies exclude a multi-layered and nuanced understanding of poverty, as an extremely complex phenomenon, which manifests itself in a dense range of overlapping and interwoven economic, political and social deprivation. These include deprivation in all its forms — assetlessness, low income levels, hunger, poor health, insecurity, physical, social and psychological hardship, social exclusion, degradation and discrimination, and political powerlessness and disarticulation. 

Chambers et al (1990) usefully distinguish between poverty defined to cover a range of economic, social and political conditions of deprivation, and what professionals actually measure in their assessments of poverty. They argue that the latter are measures not of deprivation in many of its aspects, but only of one or two of its elements, of income and consumption. They find that this grave lapse is not merely an academic failing; it also has serious implications for policy. Policy instruments are themselves designed to address poverty mainly as narrowly defined by professionals, to the grave, indeed fatal neglect of its larger and complex social and political dimensions, and of the aspirations of people living in poverty.

The implications of this default are a greatly flawed understanding of the phenomena of poverty, and the neglect of several critical elements like gender, caste and disability. If, our major aim for analysing poverty is to combat and try to eradicate it, the imperative to find new ways to document, comprehend and analyse poverty becomes even more urgent. Qualitative methods like case-histories enable a more complete and nuanced understanding of the social, cultural, political and psychological dimensions of the experience of poverty.
The Democratisation of Knowledge

Among several other reasons why we should listen to people living in poverty, one of the most important of these is that it leads to the democratisation of knowledge itself.

There is something essentially democratic about the spoken rather than the written word. It is a resource available to all people, regardless of race, class, gender, caste and ethnicity (with the exception of speech impaired persons who develop their own language of communication). It has been used to transmit knowledge spatially and across generations in most cultures. The written word, and even more so when it is expressed in the language and idiom of dominant group, excludes the majority of poor and marginalised people. It discounts, by implication, their wisdom and experience, their analysis and aspirations. 

Robert Chambers (1983) led the way for belated acknowledgement within the development sector that rural development professionals undervalue the knowledge and experience of people living in poverty, which contributed greatly to faulty understanding of poverty and strategies to change it. He called for, and accomplished in partnership with development professionals world-wide, path-breaking research techniques which aimed at ‘professional reversals’, by which development workers became ‘learners’ and people in poverty become ‘teachers’ and ‘experts’.

In particular, a range of methodologies was developed, which was broadly designated Participatory Rural Analysis (PRA). Later as similar tools were applied in urban areas, they were further widened into Participatory Poverty Analysis (PPA). Its practitioners use a variety of instruments such as mapping, trend analysis, transects, time-lines, chronologies, modelling, diagramming, ranking and scoring. Typically, these methods are used with groups of poor people facilitated by an outsider.

There is a great deal that has been achieved by these methodologies. Above all, it has succeeded in bringing to a much greater degree than in the past, the analysis and aspirations of people living in poverty, into development planning and evaluation. 

As summarised by Chambers (1997) ‘the PRA experience has led to insights and discoveries: that local people have largely unexpected capabilities for approval, analysis and planning; that the behaviour and attitudes of outsiders is critical in facilitation; that diagramming and visual sharing are popular and powerful in expressing and analysis complexity…’ (p.130, ibid).

It has altered the unequal relationship of power between the researcher and the researched. It has strengthened the confidence and collective analysis of people living in poverty. A Tembomvura woman in Zimbabwe said after a PRA exercise: ‘And we thought we were foolish because we could not write. Yet look, we had all the information, inside us’ (Marindo-Ranganai 1996: 188).

A great strength of these participatory techniques has been precisely that it respects the oral traditions, capacities and idioms of most people who live in poverty. It does not demand literacy, or involve them in vertically imposed techniques like questionnaire.

These have succeeded in making development move accountable. In the words of Slim and Thomson (1993) participatory techniques help make the development debate ‘less of a monologue and more of a dialogue, as people’s testimony begins to require answers and as their voices force the development establishment to be more accountable for their actions. In short, it is not enough for the development ‘expert’ to summarise and interpret the views of others - the ‘other’ must be allowed to speak for themselves.’ (Slim & Thomson 1993).

It is outside the scope of this paper to review the full impact of participatory techniques to poverty studies and development practice. It is enough to acknowledge that in its conception, and its best practice, it has succeeded in democratising to a degree the knowledge around both poverty and the ways to change it. 

At the same time, some of the practices of participatory techniques worldwide has become routinised and ritualised. Also, there are limitations that have surfaced in the use of participatory techniques which involve working with people in groups, which can at least partially be overcome by individual life histories. The first, and possibly the most widely acknowledged limitation of the general practice of PRA, is the ‘myth of the community’. In the words of Irene Guijt and Shah (1998: 3) ‘participatory processes have been increasingly approached as technical, management solutions to what are basically political issues, including the micro-politics of gender’. They summarise that ‘despite the stated intentions of social exclusion, it has become clear that many participatory development initiatives do not deal well with the complexity of community differences, including age, economic, religious, caste, ethnic and, in particular, gender. Looking back, it is apparent that ‘community’ has often been viewed naively, or in practice dealt with, as an harmonious and internally equitable collective. The mythical notion of community cohesion continues to permeate much participatory work, hiding the bias that favours the opinions and priorities of those with more power and the ability to voice themselves publicly’ (ibid: xxi). Life histories that are carefully focussed on the experiences of people who are most in the margins, has the potential to overcome substantially the dangers of research predicated on mythical communities, because they begin with the acknowledgement of difference.

Among other failings in the application of participatory techniques has been that although group processes throw up many more insights about poverty than conventional statistical techniques, yet they still fail to capture several aspects of the experience of living with poverty and exclusion. This is because many of these are intensely personal to the person who has undergone the experience, such as of humiliation, despair and powerlessness. People may be unwilling to be share such experiences and feelings in groups, even less in heterogeneous groups including people with greater power because of gender, class, caste, age or any other. This is acknowledged, for instance, by Slim and Thomson (1993): 

PRA, as it is currently practised, is fundamentally a small group activity, not necessarily well suited to exploring the more private realms of people’s lives. This kind of testimony needs to be collected in a more secluded setting and requires more time (Slim and Thomson 1993: 57)
Related to this is that many insights achieved from group processes are relatively superficial, like a ‘snapshot’. What we may capture is the outcome, not always the processes that led to that outcome; what we may miss is the why and how. To carry forward the metaphor, we may learn much more by seeing a full moving film about the individual, which describes more fully the lived experience, than the ‘snapshot’ contained in a thick photo album. To return to the Ghanain informant referred to earlier who said during a PRA exercise that a person with leprosy does not die of leprosy or of poverty, but of loneliness, he needs to be heard at length, in seclusion, with empathy and support, to understand in depth what experiences led him to this insight and observation.

The methodology also democratises the relationship between the researcher and the subject of the research. Portelli (1991) points out that "An interview is an exchange between two subjects: literally a mutual sighting. One party cannot really see the other unless the other can see him or he in turn. The two interacting subjects cannot act together unless some kind of mutuality is established. The field researcher, therefore, has an objective stake in equality, as a condition for a less distorted communication and a less biased collection of data" (ibid: 31). He feels that one way in which researcher may reconcile her political commitment with her research is the fact ‘that our presence may facilitate meaningful change in the self-awareness of the people’ (ibid: 44). 

The Importance of Individual Testimonies

It is some of these insights into limitations of the applications of participatory techniques based on group processes, that has led us to seek to strengthen poverty studies with the addition of techniques which needs primarily on individual testimonies, or listening to individual people living in poverty.

In order to actually hear and value people who are most invisible, voiceless and powerless in any society, it is necessary to seek them out, and to listen to them with empathy, trust and respect, separately in groups, but also individually. In listening to individual stories, their reconstruction of their lived experience would illuminate in depth the processes of impoverishment and exclusion, their coping mechanisms, worldview and aspirations.

The importance of individual testimonies to enable the poorest to gain voice in eloquently summarised by Slim and Thomson (1993) 
It needs the human skills of patience, humility, within the ranks of the disadvantaged, there are individuals and groups who – if they are remembered at all – tend to be ‘spoken for’ and often misrepresented. The collective voice of any community tends towards generalisations, simplifications or half-truths and is dominated by the loudest voices of the wealthy, the political elite, and social and religious leaders. Listening to individual testimonies acts as a counterpoint to generalisation and provides important touchstones against which to review the collective version. It gives development workers access to the views and experience of more marginalised groups, such as the elderly, women, ethic minorities, the disabled and children (Slim and Thomson 1993: 4-5).
We shall call the broad range of techniques, which are based primarily on listening in depth to individual people, techniques of individual testimonies. These may be understood as the results of ‘free-ranging, open-ended interviews around a series of topics, drawing on personal memory and experience’ of the individual. (Definition derived from Slim and Thomson 1993: 1).

This is a variation of what is described in much of social science literature as the ‘case study’ approach, which is one of the commonly used approaches in qualitative research. It has been defined as an ‘indepth study of the case under consideration’ (Hamel et. al. 1993). Such a study is conducted ‘by giving special attention to totalising in the observation, reconstruction and analysis of the cases under study’. (Zonabend 1992: 52). 

The case study incorporates the actors' points of view within the sociological study of the subject, which is being investigated. The importance of this is brought out by Becker, as follows:

To understand an individual's behaviour, we must know how he perceives the situation, the obstacles he believed he had to face, the alternatives he saw opening up to him. We cannot understand the effects of the range of possibilities, delinquent subcultures, social norms and other explanations of behaviour which are commonly invoked, unless we consider them from the actor's point of view (Becker 1970: 64).

Writings on research methodology indicate two distinct data collection methods within the case-study approach, namely the ‘life story’ and the ‘life history’ methods. In the life story method the social actor presents details of her life in the first person. Thus it seeks to record the ways in which a specific human life is reconstructed through narrative.

In other words, a life story is the story a person chooses to tell about the life he or she has lived, told as completely and honestly as possible, what is remembered of it, and what the teller wants others to know of it, usually as a result of a guided interview by another. 

The ‘life history’ (as related but somewhat distinct from the ‘life story’ methodology) has long been used in anthropological field work. This is mainly the 

researcher's description of what was said, done, or intimated, in contrast to a completely first-person narrative. The life story, as defined here, is as close to 100% in the words of the insider-storyteller as it can be’ (Atkinson 1998). 
The life history may also not be only about an entire life of the social actor, but about a certain set of events or experiences. The latter maybe described as ‘single issue testimonies’, which focus not on the entire life of the narrator but only on some specific aspect. Such life-histories are useful to understand people’s experiences of difficult situations like disasters, drought or discrimination, how they cope, and what their analysis is of its causes and how these can be combated. Equally, it may be useful to understand the impact of specific programmes, from the perspective of people whose lives the programmes are supposed to change.

Some other benefits have been identified of the individual testimony are that it:

· Shows the complexity of individual experience – people’s lives are not sectorally divided, there are frequently no neat divisions between the different aspects of their lives, and there may be contradictions and conflict, as well as connections.

· Brings home the reality of everyday life – the spaces in between significant events which constitute the majority of people’s lives

· Reveals generally hidden spheres of experience (for example, family life), and hidden connections (between, say, social relationships and economic decisions, past experience and future priorities). In the development context in particular, it can shed useful light on links and gaps, between policymaking and implementation. (Slim & Thompson 1993: 3; PANOS 1999). 

However, life-histories and other techniques of personal testimony have been attacked on many grounds, including their objectivity and imprecision, and difficulties in ensuring the veracity of the data. But these alleged failures, that the narratives are ‘subjective, anectodal, selective, partial and individual are actually the strengths of the technique because ultimately, they tell us less about the fine details of events and experience than about their meaning for people… what people believe to be important and true, and why’ (Panos 1999; Slim & Thompson 1993: 1) (emphasis of the author).

For example, a woman engaged because of her caste and gender in the socially most despised profession in India of manually cleaning with her hands human shit in public toilets, interviewed by me, initially denied that she was engaged in this profession. Her denial tells its own story of humiliation and shame. Her denial, because of shame, was as much part of her reality, as her actual involvement in the work. It is such denials, such silences, that we must be able to hear.

The importance of narrative is corroborated by Collins (1998), as a means to bridge the distance between knowledge and wisdom (ibid: 208). Knowledge itself comes from experience, (therefore) the best way of understanding another persons’ ideas was to develop empathy and share the experiences that led the persons to form those ideas’ (ibid: 210).

It is equally valid to use the ‘life story’ or ‘life history’ methodologies. But my own preference is for the latter, which is not a first-person account of the interviewee but third-person narrative of the researcher. There are many reasons for this preference.

Most significantly, it is important to acknowledge that there is no ‘objective reality’ of the interviewee that can be elicited by any interview. If there was, then it would be most valid to rely on the transcribed interview, without editing or interpretation. However, the fact is that at best what an interview can yield is a person’s interpretation, a conscious or unconscious mediation of her memories, of a particular experience or event or of a series of such experiences or events. Therefore, a life story expresses a person’s own subjective narrative rendering of her own experiences.

What is more, it is most unlikely that exactly the same description by exactly the same interviewee would emerge from interviews by two or more different researchers of varying skills, perspectives, gender, age or social background. Even the way an interview is conducted, the questions asked, the attitude of the researcher towards the interviewee, would all greatly influence the outcomes of this study. Therefore, the subjective description of reality that forms the content of any interview is the outcome not only of the subjective mediation of her experience by the interviewee, but also by the interviewer. However, whereas this is admitted, the effort must be in practice to reduce subjectivity as far as possible on the part of the researcher.

A first-person account of the interview seems to suggest a completely neutral role of the researcher, which is in practice impossible to achieve. It appears therefore more useful to enable the interviewer to also be visible as a subsidiary actor in the writing of the narrative, as would be achieved in a third person account. The reader should be clear about the ideological or social perspective that the researcher brings to the narrative. At the same time, the researcher should attempt to as faithfully record the version of the interviewee as is possible. At the same time, while recording the interview, the researcher would make detailed notes of her observations, and these would also be part of the empirical data contributing to the analysis. 

There are further subjectivities imposed by the limitations of language. Riessman (1993: 10) speaks of the ‘inevitable gap between the experience as I lived it and the communication about it’. Nietzche (quoted in Jameson, 1972 and Riessman, 1993) eloquently describes the barriers imposed by the ‘prison house of language’.

People living in different social and cultural situations, may have several variations in articulation, born from social, cultural or even physical contexts (the last refers for instance to a speech-impaired person). There would be differences of idiom, the import of words and phrases, in varying social and cultural backgrounds and contexts. These problems would be further aggravated in the process of translation, which would very often occur because the language of the interviewee and the language in which the research is being conducted, may be very different.

Apart from this, what a person says may be far less significant than how a person says it, with a whisper, with significant pauses, and so on. There may be more significance in what a person does not say than in what she does say. We may also be able to fully interpret a person's experiences by observation of body language and of practices, rather than words. All of these can be lost in a first-person account, but form a legitimate part of a third-person life history account.

And finally, an individual's experience has meaning in a larger historical, social, cultural and political context. Therefore, for instance, when I recorded the life-history of a survivor of the Bhopal gas tragedy, I wove into the narrative essential events about the gas – leak and its legal and political aftermath. Without these, the reader would not be able to fully interpret and comprehend the events of the survivor's life. A third-person life-history account would contain the space to capture how historical and social processes have contributed to an individual's endowment, entitlements and perceptions.

To summarise, it is being suggested that the experience of the social actor, as described by the social actor herself, and elicited and recorded by the researcher, have enormous sociological value. This experience can be recorded in the first-person language of the social actor herself. But we believe that a third person account acknowledges the mediation of the researcher, of language and of wider socio-historical processes as well as the non-verbal communication of the person being interviewed (Mander 2001: 4-5).

Ethics of Life History Collection

The ethics of life-history and other individual testimony collection are vital because ‘your sources are not dead documents or statistics, but living people’ (Slim & Thompson 1993: 4). What is more, these are people who in most cases are far less powerful than the researcher maybe, therefore deeply vulnerable. It is vital for the researcher to enter into such investigation with utmost responsibility, and real respect.

Among the values that this methodology requires from the researcher is ‘patience, humility, willingness to learn from other and to respect views and values which you may not share’ (Slim & Thompson 1993: 3-4). It is important not be to judgemental, because especially people living in the margins may practice an ethical and social code different from the one that the researcher adheres to.

Respect is reflected in many ways. The interviewer must communicate real warmth, interest and if possible friendship with the person who is being interviewed. She must be sensitive to local customs, including those related to interaction between genders, and respect privacy and choice of the interviewees. The interview must be held after securing the informed consent of the interviewee, at a place and time convenient to her.

It is important to let a person know in advance the purpose of the interview, whether it is for research, publication or to assist planning for action. It should be made clear that confidentiality will be ensured if this is the choice of the interviewee. Also, that the recorded story would be shared in full with the interviewee, and that the consent of the interviewee would be secured before placing it in the public domain. It is important to win the full trust and confidence of the interviewee, and to respect fully their wishes in relation to the interaction (Mander 2001: 6).
There must be great sensitivity to the fact that in any such interview, there is inherently a relationship of unequal power between the researcher and interviewee, to the consistent advantage of the former (Asif 2001). Therefore, the burden is on the shoulders of the researcher to establish a more egalitarian inter-relationship in this acknowledged collaborative enterprise between the investigator and the narrator.

Finally, because in such research we are dealing with often highly vulnerable human beings, there is obligation not to breach trust in any way. In case it is possible for the researcher to commit to further action, the form of more enduring relationship with the interviewee, or engagement with the issues of injustice and denial that she raises, these commitments must be scrupulously honoured. But in case the researcher does not feel able to make these commitments, nothing should be done to communicate directly or tacitly that commitments are being made. Also, the interview itself should not render a person more vulnerable, such as by breach of trust of a woman's confidences about her husband's violence to her.

Preparations for recording a Life History 

The first step in a life history study would be to identify the social phenomena that are specifically being examined. We would then begin with a detailed review of the literature in relation to the subject under investigation, and the development of hypotheses that would be tested by the empirical investigation (Mander 2001: 5).
There are also skills that the researcher must acquire. The most important are the skills of active listening, which teach an investigator ways of empathetic, caring, non-judgemental, encouraging, supportive listening. These skills are close to those acquired by counsellors. Apart from other basic skills of research methodology, there is need to learn in advance about the appropriate social and cultural norms and practices. The researcher should review cultural categories of the area and the category of people being studied. This will give the investigator a finesse of touch and delicacy of insights. She should also become familiar in advance with the experiences of the respondent, which would make the entire process much smoother (Mander 2001: 7).

Panos (1999) gives an example of how respect is put into practice: 

An interviewer in Peru was careful to give his elderly narrator the respectful title ‘Don’, and took care to ask for personal details in a non-obstrusive or judgemental way. Instead of simply asking if he was literate (as some interviewers did) he enquired: ‘Tell me, Don Ignacio, did you have the opportunity to go to school?’ (PANOS 1999: 22-23). 
The next step would be to select the subjects of one's study. There would have to be an initial survey of a segment of the general population with direct experience of the social phenomenon under investigation (such as, chronic hunger, gender violence, custodial confinement or untouchability). From this segment, the final selection would be based on a number of factors. Prima facie, the social actor selected may normally have some degree of direct experience of the social phenomenon under investigation, although in some cases people who did not have the experience may also be able to contribute to insights of both causes and outcomes. She must be willing to participate in the interview. In the selection of a sample, the main purpose, as already pointed out, is not to discover how much, or how many people share a particular characteristics but to gain more in-depth understanding of the subject. But at the same time some selection criterion may need to be kept in mind such as: diversity in age, gender, status, education, and occupation. Based on these one can take up contrasting cases. One may also select someone who fascinates, inspires, intrigues or perplexes one. Or just a person who can give one some knowledge, wisdom or insights about some aspects of life that one wants to know. However, one should also be careful that the most marginalised does not get left out or only those who can articulate well are taken into consideration (Mander 2001: 5-6).

However, the life history method is not so much about generalisations (Asif 2001). Henry Mayhew’s (1861-1862) four volume report, London Labour and the London Poor, provides a historic case in point. Mayhew’s study was based on interviews and observations conducted among the poor people of London and aimed to document their living conditions from the point of view of the people themselves. In his study Mayhew considered the idea that until one might listen to the voices of the poor as people, the word poverty signalled narrative incompetence. Before him, for purposes of information gathering, for the most part, people living in poverty were considered incapable of telling their own stories; someone else had to describe their labour and the conditions of their lives. Mayhew broke with the convention, however, to establish that the people living in poverty could indeed competently speak of their lives and experiences (Holstein, et.al. 1995). 

If the interview would involve dwelling on particularly painful events of the past, it is especially important that the interviewee should be fully prepared and ready for the interaction. Very often, if conducted with empathy and consideration, the interview can help unburden the person who has suffered. If the researcher is also a social activist, the ethics of solidarity and support to overcome suffering and injustice, extended to the interviewee by the researcher, may be firmly adopted. In this way, the research is not merely extractive.

Finally, preparation would involve the drawing up of an open-ended interview check-list, not to be rigidly followed, but suggestive and as a guide. It would be based on the objectives of the study, the social phenomena and hypotheses being investigated, and a study of the secondary literature. However, as pointed out by Roy Choudhary (2001), there may be a need to suspend one's theoretical assumption when one embarks on investigating a life history. As she puts it, each life history is a mystery; one may also add that each life is unique. One does not know what one will get and so one may need to wait and see what emerges. Moreover, one theory or hypothesis may not fit in all the stories.

One should take care to give time to the interviewee to prepare herself for the interview. The interview must not be thrust upon an unprepared or unwilling subject.
Conducting the Interview

The interview is not a conversation. It is primarily an attempt to record the experiences of the social actor who is being interviewed, as constructed by that social actor. However, as we have already emphasised, the outcome is the result of a collaborative process between the researcher and the interviewee, in which both have extremely important roles to play.

About all, the effort of the researcher should be not merely to be ‘scientific’ and detached, but to have empathy, humility and real respect for the person who is being interviewed. There may be many elements of distance between the interviewee and the researcher, of class, caste, gender, education, language, idiom and age. As stated earlier, the onus is on the researcher to bridge these chasms, and to build a bond of mutual trust and respect. It is vital also for the interviewer to be completely non-judgemental, sensitive and accepting to take no moral positions overtly or by implication, particularly when dealing with people who follow a different set of social mores from the interviewer.

In the conducting of the interviewer, the major skills of the researcher would be of active listening, and of treating the subjects with respect, communicating this respect to the person being interviewed, drawing the respondents out, encouraging them to speak freely and at length, supplementing questions to elicit the maximum of details. An interview in which the researcher, by words or body language, is completely passive is bound to fail. On the other hand, one in which the researcher dominates, interrupts, structures excessively on the basis of the interview schedule, research agenda or predictions of the researcher, is bound to fail. The interview must instead evince interest, encourage the person to speak freely, and yet where necessary gently guide the discussion through leading question to the subject under study.

The process of recording a life-history is in a certain perspective ‘staged’, consequently the responses of subject may be influenced in many ways by the behaviour of the interview. As pointed out by Roy Choudhury (2001), if the social, economic, political or cultural position of the respondent is vulnerable, then the subject may give the interviewer what he wants. The responses would also be influenced by the behaviour and reactions of interviewer. She states that what is required is emphatic neutrality, neither ephemeral objectivity not a subjectivity that undermines the subjectivity that undermines the subject's own construction of her reality.

She goes on to say that it is true that to prepare a life history essentially means to attempt to the world and, more ambitiously, mind of another person and experience the world as she experiences it. Consequently, a life history signifies highly personal meanings, memories and interpretations of her own making. Also it is true that no two researchers will either record the happening the same way nor will two people narrate the same thing in the same way.

The biggest challenge of collecting life history is how to not give direction and suggest terms to the subject, but at the same time bring in some order. Here, other than questions, one can also use the methods of promoting – different types of prompting – contrast prompting, recall incident, photographs, etc.

We have also noted that what may be far more important than what a person says, is what the person does not say, and how a person says it. A pause, a whisper, a sigh, an aside, sarcasm, laughter, body language, or reluctance to speak, all may be extremely significant. The skill of the researcher would need to be of what could be best described as the ability to listen to a person’s silences.

At the same time there may be a great deal communicated consciously or unconsciously through deeds. It is therefore important to spend time with the person, at work and in the personal sphere, if she consents to this and it does not interfere with her privacy. During my interview with a manual scavenger in a public toilet, I was struck when she took me to her work-place, not only to observe the degradation of the vocation, but also to observe how spotless her saree was, and the bright fresh flowers she wore on her well-oiled hair. On that same head, she would carry leaking baskets full of human shit. But the defiant cleanliness of her appearance told me more than most of her spoken story. 

We must also be alert, as stated earlier, for nuances of language, of idiom. In an interview with an educated sex worker, I noticed that she used the English language words ‘field work’ to describe the phases of her life when she engaged in sex-work. In social-work and public service, the term ‘field work’ has acquired a soft halo, associated with giving of one's time to people in need, in difficult physical conditions. Since the sex-worker being interviewed was educated up to high school, her use of the term ‘field work’ to describe her vocation led me to speculate whether it held for her the same positive connotations.

We may for convenience record the interview on a tape-recorder. In some rural and other contexts, the tape-recorder may intimidate the interviewee, in which case extensive notes may be made while the person speaks. Even if the interview is being recorded, notes of non-verbal communication and sensitive observation may be very useful later. This extended open-ended interview would be supplemented by group discussions and participatory techniques like participatory poverty analysis, validate or enrich the record.
Interpretation, Analysis and Presentation of the Discourse
The first step after the interview is over would be transcribing the interview, if it was recorded on tape. This is often a tiresome process, but unavoidable. During transcription, notes of the various non-verbal forms of communication and contextual observations referred to at length in the preceding section, may be inserted at the appropriate points in the written transcript.

If the transcript is in a language different from that in which the research is being conducted, the next step would be of translation. In case the researcher is bi-lingual, it is best that she herself does the translation so that observed nuances of idiom, cultural references and body language are not lost.

The oral testimony that is collected, transcribed and translated, can be used in many ways, such as a single life-story, a collection of stories, in theatre, or film, or as source material (PANOS 1999: 90).
However, in case we would be using it mainly for an argued intervention from a life history, or a collection of life histories, this would require an analysis of the interview. This analysis would be made in the light of the researcher's observations of the interviewee and her behaviour and non-verbal responses, of her larger socio-cultural, economic and political context, and the advance study of the relevant secondary literature. There is great potential in this, for a variety of contexts, purposes and writing styles. At the same time, it is important to guard against what Slim and Thomson (1993: 94) describes as its potential misuse in a ‘rent-a-quote’ approach.

In the interactive process involved in this form of research, we recognise that the investigator will bring to bear on the field materials, through all stages of collection, description, understanding and explanations, her own social understanding and also ideological perceptions. It would be useful to clearly state these understandings and perceptions up front, at the start of the study, and also to clearly indicate the manner that these have influenced the field materials and the inferences.

In the light of all of this, the researcher may sit down to write the life history of the person. A story conventionally has a beginning, a middle and an end. If the analyst chooses to write the story in a literary format, and this is perfectly legitimate even in rigorous academic work, the attempt would also be to bring in elements of dramatic tension. To be sociologically useful, the larger historical, sociological, political, economic context would need also to be woven in.

For all this, the analyst will cut, re-arrange, make linkages in the raw material provided by the interviewee. In general, we could say that collection of field materials, would be followed by description, understanding and explanations. ‘In the end, the analyst creates a meta-story about what happened, by telling what the interview narratives signify, by editing and reshaping what was told, and turning it into a hybrid story, a ‘false document’ (Behar 1993). ‘Different transcription conventions lead to end support different interpretations and ideological positions, and they ultimately create different worlds. Meaning is constituted in very different ways with alternative transcriptions of the same stretch of talk’ (Mishle 1991 quoted in Riessman 1993).

It may seem then that this ‘mega-story’ does not have empirical validity as objective truth. We return to our belief that subjective reality can never yield objective ‘truths’. In the study of a phenomenon like poverty, we are interested in the experience of the person being interviewed, which may include feelings like humiliation, powerlessness, despair, a sense of injustice or exclusion, resignation, anger, aspirations, hope and so on. It would be clear that what the study seeks to understand is what the person feels and has felt, what the person experiences and has experienced, but mainly from the lens of that person's own perception. In a sense, it is not ‘objective’ but ‘constructed’ reality that we are interested in here. 

It is this experiential internal reality, as perceived or constructed by the people who have undergone the experiences, that this methodology seeks to capture, rather than an objective ‘external’ reality. The only intrinsic limitation of this methodology that we have already observed is that even in its best practice, there is no way that this internal reality of one human being can be accessed in a completely clinical detached ‘objective’ way by another human being. It is inevitably a joint quest by two human beings, and whereas the outcome would reflect primarily the experiential reality of one human being, it inevitably would also bear some stamp of the personality, ideology and skills of the other. 

Even though one is dealing with the world of subjectivity, still the question of reliability and validity is important. For this one can look for internal consistencies, for instance a person's description or reactions may be different at different points of time but what had happened would remain the same. There is also the independent possibility in several cases of interviewer corroboration but of course there are some thorny ethical questions related to this.

Before placing the record of the interview in the public sphere, it is important to take it back in its final draft form to the person who was interviewed, and to take on board the perceptions and reactions of the interviewee into the final draft. In most cases, the researcher would be expected to agree to modify the draft in conformity with the wishes of the interviewee. But in case the researcher has strong reasons not to change her draft, she must at least acknowledge the differences in order to enable the reader to draw conclusions from the disagreement.

Finally a word about the format of the writing. The writer has a range of choices. We have already noted the debate around first-or-third-person records. Also that accounts written with faithfulness to the subject and academic rigour, but in a literary prose (or conceptually even poetry!) form are completely legitimate. Equally the writer may choose a more conventional, detached format of the social scientist (Mander 2001: 9-11). 
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Listening to the People in Poverty: 

A Framework for Analysis

Dr. S. Parasuraman

Regional Policy Coordinator, Actionaid Asia 

1. The Listening to the People Report 2001 focuses on 4 themes/issues:

· Conditions of chronic hunger 

· Children who are "left-out" of education

· Women and children in custodial institutions; and

· Poor people affected by corrupt and arbitrary governance.

2. The broader objective of the Poverty study is to understand:

· The expression of the three key issues – Chronic Hunger, Women in Custody, and Children excluded from School system in terms of marginalisation, exclusion, deprivation and injustice from the experiences and perception of people living in poverty; 

· Peoples experience in dealing with voluntary sector actors, and regulatory, development and welfare institutions of the government; and their perception on the contribution of these government and voluntary sector institutions to their current condition;

· Peoples perception of the necessary changes required in aspects of their life and facilitating institutions to overcome poverty and deprivation

· Peoples response to poverty, deprivation and injustice, necessary action initiated by them and perception about supporting factors and obstacles in their attempts to overcome their condition

The first three issues (chronic hunger, women in custody, and excluded children) are among the various dimensions / acute manifestation of Poverty. The fourth issue - corrupt and arbitrary governance - constitutes a significant factor that defines and contributes to the various dimensions of poverty. The broader interplay of all the specified processes and factors (discussed in subsequent sections of this note) create the conditions of poverty.  

A:
Elaboration on Chronic Hunger

The condition of chronic hunger

Inability to obtain enough food to satisfy the minimum requirements of a nutritionally adequate diet. The process could be temporary – seasonal, sudden or persistent, permanent and prolonged over a long period covering the entire life span. The extent and intensity could vary accordingly. Broader external events as well as internal processes can entrench hunger. Various factors and processes can not only precipitate endemic hunger into acute crisis and starvation but also push comparatively secure households into hunger.      

The objectives of the study are to listen to the "experiences" and "perceptions" of people in chronic hunger to understand:

i. The processes and factors leading to the situation 

ii. Their experiences in dealing with state and non-state institutions meant to deliver regulatory, development and welfare functions / provisions /support

iii. Processes and factors that enabled some of them to overcome the situation

iv. Conditions viewed by them as necessary to move out of the situation

Identifying and defining broader processes

· Marginalisation – Economic, social, cultural and political marginalisation  

· lack of access to productive resources – land, commons, river, new skills/technology, loss of livelihood 

· absence of savings, insurance, other protective mechanisms 

· break down of community support structures, family and kin ship networks

· ecological degradation and disappearance of certain species 

· lack of access to markets, unaffordability of food    

· Exclusion based on class, caste, gender, ethnicity, race, religion, physical disability from society, immediate support networks, economic opportunities, political processes, dominant development paradigm, discourse and institutions  

· Injustice – denial/violation of basic rights, discrimination and hostility due to socio-economic and cultural reasons – rights to land, livelihood, resources, right to be able to participate in developmental decision concerning their livelihoods, right to define development commensurate to basic needs    

· Impoverishment - impermanent, insecure, low income, low quality and hazardous livelihoods, declining productivity of assets, indebtedness, bondage, etc  

· Deprivation – lack of access to basic services- health, education, shelter, water supply etc, denial of basic rights, lack of access to resources, livelihoods, inability to command means of survival   

Factors contributing to the above processes: economic, political, environmental, social

· Macro Economic crisis – widespread loss in productive assets, employment in rural areas; closing down of local and small scale industries; changes in structure of employment in urban areas and ability to absorb rural labour force, etc.    

· Technological changes

· Dispossession, Land alienation  

· Displacement, Resettlement, and Rehabilitation;  

· Political factors - character of government and implications to the poor 

· Natural disasters – floods, cyclones, droughts – long term ecological degradation- deforestation, desertification 

· Industrial disasters 

· Communal and Ethnic tensions, riots / war 

Experiences with state and non-state institutions 

· Responsiveness of State & non-State institutions to local, articulated needs of some sections of the community

· Adequacy/appropriateness of policy and intervention

· Institutional biases towards some regions and sections – (say marginal farmers in rain fed areas)

· Excluding some sections from key decision making processes 

· Adequacy in legal framework 

· Support mechanisms – legal, financial, and institutional

· Implementation failure 

· Access to information   

· Lack of accountability 

· Use of Repressive techniques (say police, military violence) towards dissent/movements 

· Failure to protect fundamental human rights

Processes and factors (possibly) enabled people to overcome hunger (secondary literature review will provide broader understanding on the factors and processes; however, we will not enumerate these and other factors and processes in the life history guide)

· Development Policies and interventions responsive to local needs

· Transfer in ownership of resources – land, commons, and forest

· Successful Redistribution of developmental gains

· Ensuring provision of minimum basic services 

· Organized peoples’ movements 

· Influencing political processes

· Functioning Legal and other recourse mechanisms

· Punitive action against rights violation

Conditions (possibly) viewed as necessary to overcome poverty (secondary literature review will provide broader understanding on the conditions; however, we will not enumerate these and other conditions in the life history guide): 
· Reversing ongoing processes of marginalisation

· Breaking entrenched interests and dominance of few over economic and political processes  

· Enabling the dissolution of social hierarchies

· People centered development - greater involvement of local communities in decision making 

· Responsive and accountable institutions

· Adequate protection for rights and security of vulnerable groups

· Speedy and Effective avenues for recourse and redress

B:
Elaboration on Women in Custodial Institutions

Defining Women in Custody

Confinement or retention, whether temporary or long term in various State/Non-state institutions ranging from prisons, shelters, mental hospitals, homes for destitute, juvenile homes, detention centers. The definition includes both women currently resident in institutions as well as those (living with families in the community or elsewhere) with recent experience of living in custodial institutions. Women of all ages, ethnic groups, classes and creeds have been subjected to physical and sexual violence and routinely face acts of violence, ill treatment, torture and abuse in custody. In many cases, living conditions in custodial institutions can be inhuman, degrading and a source of mental and physical trauma. Conditions of Race, ethnicity, religion and poverty create greater vulnerability among women to such acts; and Women in poverty face greater risk from illegal detention and have lesser power to seek redress.  Various processes and factors lead to the custodialisation of women and compound their vulnerability towards rights violation.   

The objectives of the current study are to listen to the Experiences of Women in Custody to understand:
i. The processes and factors leading to confinement in custodial institutions 

ii. Their experiences in dealing with state and non-state institutions – public functionaries, police, judiciary, medical personnel, family, community members, NGOs. - legal, social and health conditions in Custody 

iii. Nature and extent of violence against them

iv. Current impediments to their reintegration into society and ways of overcoming them

Identifying and defining broader processes 

· Historical and ongoing marginalisation – Economic, social, cultural and political  - Certain Cultural and traditional practices promoting subjugation, abuse, commoditisation and victimization of women, curbing freedom, self-expression and acting as barriers to opportunities; 

· Feminization of Poverty – Impoverishment – loss of livelihood, shelter, social network, community support; exclusion from economically productive activities, bondage, subject to trafficking; lack of control over income/wages, etc.

· Exclusion – denied access to decision making that affect their life, livelihood, personal freedom and sexuality - within family, community, broader processes

· Injustice – denial/violation of basic rights, failure to protect legal rights, discrimination and hostility based on caste, ethnicity, religion, and race. Desertion, sexual abuse, rape, dowry harassment within family; Abuse and ill treatment during organized political violence, inter-caste, communal and ethnic tensions/riots/retaliatory action/family vendetta, wars  

· Deprivation – intra-family and within community, differential access compared to other members - health, education, diet, shelter, water supply etc.; denial of basic rights, lack of access to resources, livelihoods, ownership of property/productive assets, inability to command means of survival;   

Factors contributing to the above processes: economic, political, social, environmental

Macro Economic crisis – widespread loss in jobs in rural areas, closing down of industries   

· Technological changes

· Displacement, Resettlement  

· Change in Political Regime

· Change in Constitution, Legal framework

· Inter-caste, communal and ethnic tensions, riots/War 

· Natural disasters – floods, cyclones, droughts – long term ecological degradation- deforestation, desertification  

· Industrial disasters 

Their experiences with state and non-state institutions – public functionaries, police, judiciary, medical personnel, family, community members, NGOs - in terms of:

· Protection of  human rights

· Access to information - such as accurate information about reasons for arrest, recourse available, etc. 

· Facing institutional bias and criminal charges in case of sex workers, trafficked women and victims of rape and sexual abuse   

· Availability and access to effective recourse and redress against violations by public functionaries - ex: not allowed to lodge complaints about their treatment, no investigation despite evidence of torture

· Denied / did not gain access to relatives, doctors, legal support 

· Abuse, torture, ill-treatment, mental and physical trauma during custody 

· Abuse and violence during enquiry, interrogation and investigation 

· Use of Repressive techniques ( say police, military violence) towards dissent 

· Targeting by army, police for retaliatory action during riots and war 

Legal, social and health conditions in custodial institutions

· Legal status: judicial ruling/ruling to establish the lawfulness of detention,

· Appraisal of legal rights

· Not held in officially recognized places of detention

· Treatment in custody: Abuse, torture, ill-treatment, mental and physical trauma  

· Basic facilities and access – health, food, support for children; 

· Living condition in custody 

Current impediments to their reintegration into society and ways of overcoming them

· Prejudice, ostracism and discrimination in the family and community  

· Rigidity and lack of acceptance within families, community

· Impoverishment, migration, and breakdown of family, community and other support networks    

· Absence of community and family support networks for recovery 

· Lack of financial support, economic independence, livelihood, and employment

· Absence of legal, medical and other support, ownership of property/other assets

· Lack of appropriate recovery shelters, absence of intermediate support 

· Psycho-social factors – low self worth, post-traumatic stress 

C:
Children Left out of Education

Children excluded from Education

It is defined here as all those who will not be able to reach school due to a range of socio-economic, cultural and political barriers even if universal access to education is assured. This includes disabled children, children without adult protection, working children, children in migrant families, children of stigmatized parents and the girl child. Various processes and factors are responsible for the creation of vulnerability and exclusion from education. The inability to gain education is a function of complex factors involving the particular forms of vulnerabilities, the bias and discrimination that maybe inherent in the system and issues of physical access, affordability and availability of education. 

The objectives of the study are to listen to the Experiences of Excluded Children
 to understand:

· The processes and factors leading to child’s exclusion from school, including obstacles to enrollment, retention and performance 

· Their experiences in dealing with state and non-state institutions meant to deliver educational services 

· Their perception on changes needed to enable participation of the children in the school system 

Identifying and defining broader processes

· Marginalisation – Economic, social, cultural marginalisation – economic hardship incase of children of impoverished parents, labouring children, children in bondage, street children and children without protection, social and cultural bias and discrimination against children of stigmatized parents, the girl child and disabled children   

· Exclusion  - absence of support structures in the form of family, community networks, absence of adult support, protection and guidance, lack of appropriate schools/dysfunctional schools in remote areas, language and other barriers to education, inability to relate to the nature of education, inconvenient/inappropriate location of school   

· Injustice – denial/violation of basic rights of street children, children residing in custodial institutions, children laboring in hazardous industries, denial of wages, denial of leisure, freedom and access to education,  discrimination based on ethnicity, religion, caste, gender, disability, parents occupation etc 

· Deprivation – lack of fulfillment of basic needs- food, health, shelter, water supply etc, denial of basic rights, lack of access to resources and appropriate support structures and protection   

Factors contributing to the above processes

· Indebtedness, bondage, migration of parents

· Ineffective/non-existent legal, regulatory framework to protect basic rights

· Displacement/Resettlement

· Riots, Ethnic tensions and inter-Caste violence  

· Industrial disasters

· Natural disasters

Experience with State and non-state institutions meant to deliver educational services

· Absence or failure of protective legislation to guarantee education and lack of recourse;

· Responsive to specific needs and requirements – such as for disabled children, children of stigmatised households and working children;

· Discrimination and bias against certain groups; deliberate exclusion of certain groups through non-provision of services in certain areas  - such as in women’s institutions, tribal areas, minority areas, urban slum neighborhoods etc.; 

· Lack of consideration of special needs while designing and planning curriculum, schedule and facilities;

· Lack of financial and other forms of support; 

· Extortion, bribery and corruption in the provision of services and facilities – such as free books, scholarships, state-sponsored mid-day meal programs; 

· Lack of quality education in certain areas, for certain groups – dysfunctional, cash strapped institutions, high staff turnover and other shortages; 

· Inability to change socio-cultural prejudices and perception through effective measures.

D:
Elaboration on Corrupt and Arbitrary Governance

Among the various factors and processes contributing to the creation of poverty, the nature of governance defined by the roles of State and non-state institutions is of special significance. Corrupt and arbitrariness in governance strengthens and reinforces some of the debilitating processes by creating further obstacles for the poor to overcome the various conditions of poverty. This phenomenon can be manifested through policy and implementation failures. Such governance in its inability to respond to articulated needs also enables continued socio-economic polarization, inequity in resource distribution, spread of developmental gains and fails in its duty to protect the constitutional rights of the concerned people. 

The experiences of people with State and non-state institutions aims to determine the extent to which corruption and arbitrariness in governance affects their particular condition.  For the current study, peoples experiences in a number of sectors can be recorded (besides the three core aspects discussed above) to determine the extent to which corruption and arbitrariness exists in governance, the manner in which it contributed to their condition and what could be done to change the situation.  

The experiences of poor people with corrupt and arbitrary governance can be studied in the context of the various developmental, welfare and service provision activities of state and non-state institutions as well in its legal/judicial, protective, regulatory and law enforcement functions. Some examples include:

Access to information on entitlements and their realisation with respect to

· Rural development and poverty alleviation programs

· Public Works Program

· Public Distribution System

· Delivery and redistribution of Irrigation facilities, surplus land/government land, forest products, etc.

· Legalizing land entitlements

· Disaster relief measures – compensation, rehabilitation

· Infrastructure and Slum rehabilitation

· Primary health and education services, welfare provisions to the elderly, and vulnerable sections

· Justice systems, that is the police, judiciary, etc.

· Support in seeking redress, justice in situations when entitlements denied, undermined, undervalued

The objectives are to listen to poor peoples’ experiences of corrupt and arbitrary governance in State and Non-State institutions to understand:

· The manner in which this contributes to poverty and its manifestations

· The extent to which existing situation (socio-economic, political) create further vulnerability to such forms of exploitation 

· The nature and extent of support received from social network, voluntary sector and official machinery  to deal with State institutions of regulatory, development and welfare functions

· What can be done make institutions accountable, responsible and transparent        

Guidelines for Life History Collection
[A]
Experiences of Corrupt and Arbitrary Governance

One of the themes identified for the Listening to People Living in Poverty Report in 2001 is "the experiences of the poor of corrupt and arbitrary governance". Under this theme, at least 50 life histories of poor people who are experiencing or have experienced corrupt and arbitrary governance will be compiled from different parts of the country. They will then be presented to the readers so as to help them understand:

· the nature of the experience of poor and marginalised people of governance;
· the points of interface of the poor with the state machinery (including the judiciary);
· the process by which the state attempts to assist them, by evolving laws and systems to protect their rights, facilitate their development, or in any other way; and 
· whether it has any impact on their lives, and on their struggles for survival, livelihood, dignity and self-actualisation.
In order to ensure that the experience of governance of varied categories of the poor and marginalised people is included, a suggestive list is made out of groups of poor people who are more likely to experience corrupt and arbitrary governance, and whose life histories the study could cover. They are:

· Landless agricultural workers; Small and marginal farmers; Rural artisans;

· Single rural women who head households; Women victims of violence;

· Disabled people - in both rural and urban areas;

· Old people without care – in both rural and urban areas;

· Dalits, including those engaged in so-called "unclean occupations"; Bonded workers;

· Tribal people, including designated "primitive" tribal groups; denotified tribes

· Persons displaced from big development projects; living in national parks and sanctuaries

· Homeless urban people; Urban slum dwellers; Urban migrant workers

· Street children; Working children

· Persons living with stigmatised illness like leprosy, mental health problems and HIV AIDS.

· Persons who live by begging

· Sex workers and their children

Since, the project seeks to record only 50 life histories for the present, the above list reads a bit too large. Also one needs to remember that the cases studies are meant to be representative of the poor's interface with a host of state and other agencies. Hence the need to prioritise. The priority case situations around this theme for the 2001 report and their interaction with key state institutions are listed in the table below. 

	Sl
	Category of People
	Forest Dept.
	Rural Devp.
	Justice System
	Health
	National

Banks
	Others

	Rural Poor
	
	
	
	
	
	Revenue

	01
	Bonded Workers
	Yes
	Yes
	Yes
	Yes
	Maybe
	Maybe

	02
	Tribals 
	Yes
	Yes
	Yes
	Maybe
	Maybe
	Yes

	03
	Women
	Yes
	Yes
	Yes
	Yes
	Maybe
	Yes

	04
	Disabled
	Maybe
	Yes
	Yes
	Yes
	Yes
	Maybe

	Urban Poor
	
	
	
	
	
	Welfare Dept

	01
	Slum Dwellers
	No
	No
	Yes
	Yes
	Maybe
	Yes

	02
	Urban Homeless
	No
	No
	Yes
	Yes
	No
	Yes

	03
	Disabled
	No
	No
	Yes
	Yes
	Maybe
	Yes

	04
	HIV/AIDS
	No
	No
	Yes
	Yes
	No
	Yes


 Note: This is only indicative; the actual stories may not be according to the matrix presented here.

In each of the 50 cases, the attempt will be to capture the experiences of the respondents on a range of state institutions and departments (see Table 1). In the rural context, for instance, this would include forest, rural development, those in-charge of justice systems (e.g. police, magistracy, criminal and civil courts, jails, etc.), public health, revenue and land, and nationalised banks. On the other hand, the urban poor are not affected by the forest and rural development agencies. The major focus here, apart from the others, would be the role of the officials of the Welfare department and urban local bodies. 

Once these 50 life histories are available, they will be analysed and synthesised against the background of a review of the secondary literature.

[B]
Women and Children in Custodial Institutions

The second theme identified for the Listening to the People in Poverty Report 2001 is "the experiences of poor women and children living in custodial institutions". Here too the aim is to collect at least 50 case studies of women and children in institutions. These cases will be such that they should help us understand the nature of the experiences and perceptions of women and children in custody of society in general and custodialisation in particular. Presented as life histories of 50 individuals, they should help the reader to understand the following:

· the experiences of custodialisation of women and children, 

· the social, economic and political processes that led them into custody, 

· the nature of responses of various state and judicial authorities, and 

· the ways that women and children cope with these circumstances. 

Under this theme too, there exist a number of probable situations from which life histories can be collected under this theme. Some of the more important situations are:

· Women and children in jails;

· Women in remand and custodial homes set up under PITA;

· Women in mental hospitals;

· Women in beggars homes;

· Children in disabled people’s homes;

· Neglected children in homes set up under the JJ Act;

· Children in conflict with the law in homes set up under the JJ Act; and

· Women living with mental illness on HIV in jails and other custodial homes.

Since there already exists a number of case studies (and also situational analysis) on some of the situations mentioned above, the focus of the life history collection under this theme will be, (1) Prisons; (2) Juvenile Justice homes; and (3) Beggar's Home. This should not mean that stories from other custodial institutions are not required. They will definitely help in enhancing the already rich literature and body of case study material on them, namely, mental asylums, nari niketans, etc. 

Ideally, the life histories should throw light on 4 major events linked to the process of custodialisation. They are:

1. Their entry into the institution: What led the woman/child into the institutions?

2. Situation inside Institution: What are the living conditions inside the institutions?

3. Exit: If they have been discharged from the institutions, How was did it happen?

4. Life after: How do they lead their life outside institution?

Along with these, the life histories should also try to incorporate the experiences of the family members of the inmates (if any) and how they were leading their lives during the period.

In order to ensure that the study is not merely a collection of "worst scenario" stories, about half of the cases will be identified and selected by social workers or human right activists who are working with people in institutions. 

[C]
Experiences of People Living with Chronic Hunger

The third theme for the Listening to the People Report 2001 is "the experiences of the poor people living with chronic hunger". Here too, the project aims to collect at least 50 case studies in the form of life histories of individuals living with chronic hunger. These life histories are expected to help any reader understand the following:

· the experience of chronic hunger narrated by the poor people themselves; 

· the variety of its circumstances; 

· the social, economic and political causes that lead to such an endemic situation of extreme vulnerability; 

· the response of various state authorities, elected representatives, NGOs and the local community; and

· the ways in which people cope and survive.

Hence, the life histories will not just be about the people's experiences of chronic hunger but they will also elaborate on the processes which the people feel (or perceive) are responsible for the state of affairs, their marginalisation, their views on the state and its machinery, their coping mechanism, etc.

It is proposed to collect case histories of the following categories of people in situations:

· Landless agricultural workers and their families

· Single women who head rural households, and their dependants

· Children and old people without care

· Small and marginal farmers

· Forest-dwelling tribal groups, especially so-called ‘primitive tribes’

· Urban homeless people

· Children with irresponsible parentage, such as alcoholic fathers

· Persons displaced from large projects

· Bonded and child workers

[D]
Experiences of Children Left-Out of Education
The primary objective of the case histories under this theme will be to document and understand the experiences of children who are "left out" of education. Left-out children may be broadly defined as children who cannot access school education even if a school is available in the vicinity of their place of residence, because of enormous social, economic or cultural barriers. Each of the 50 case studies will attempt to explore the following:

· nature of the barriers that prevent children from accessing education; 

· the perceptions of children and their parents as they confront these barriers, and 

· the ways in which they deal and cope with their difficult circumstances.

It is proposed to collect 50 life histories of the following categories of the "left-out children":

· Disabled children

· Working children, including domestic work

· Street children, Children without adult protection

· Children in institutions

· Children of stigmatised parentage, such as parents living with leprosy, HIV AIDS and mental illness, children of sex workers or members of denotified tribes

· Children of migrant workers; and

· Within each of these categories, a special emphasis on the girl child

The study of the special barriers and difficulties that children living in such situations face, against the background of secondary literature review, would hopefully contribute to the evolution of a genuinely inclusive and universal education system.

	How to Identify a Representative Life History

Step 1: After identifying the theme around which you intend to collect a life history, your first task will be to locate where such cases can be found. For example, to collect a life history of a person living with chronic hunger, you need to know where to find people with chronic hunger. Now, it can be in drought prone regions, in refugee camps, in urban slums, in conflict zones, etc. Within them chronic hunger is generally experienced by women, girl children, aged, disabled, unemployed, displaced families, particularly those belonging to the marginalised communities.

Step 2: Once you have decided on the situation from where you will collect the life history (say, aged living in urban slums, or dalit woman in drought affected area, etc.) you need to identify that particular case from within the large number of cases living in that situation, which is representative of the rest. This will require the use of sampling techniques, such as:

· Random Sampling: Take stock of all the possible cases in a particular situation (may be a village, or an institution, etc.) and from within them randomly select one of the cases for your life history collection. Thus, before concluding on the representative case, you should study all the other cases that are there in that situation and if possible prepare a brief summary of all the cases. This will help remove any biases that you may have for or against a particular case. 

· Group Discussion: Often it becomes difficult to ascertain, which case is a representative case because there are a number of fundamental differences between the available cases. For example, it is very difficult to say the life of which poor woman lodged in a particular prison is representative of the lives of all poor women in prison. The reason being the life of each of the women is a distinct story in itself. In such situations it is advisable that the researcher starts with a group discussion and uses the insight gained from the GD to arrive at the case, whose life history she would like to record as representative. 
· Intuitive Random Selection: Many a times you may find yourself in a situation where you are unable to conclude, which is the representative case using the existing sampling methods. Maybe two or more cases are very similar, or you believe that the presentation of a particular case will help in furthering the existing understanding of the situation, etc. In such situations it is imperative that you use your intuitive skills and present the life history of that particular individual whom you believe is representative. 
· Selection by Duty Bearers: A number of social activists/workers are already working with the poor people in a number of situations. They have been working with particular individuals and social groups for years and are hence in a better position to facilitate the selection/identification of the cases. You should interact with such knowledgeable persons working in the situation around which you want to collect life history and get them to help you in the selection process. 
Step 3: Once the representative case has been identified and selected by using either one or a combination of the above listed methods, you can start with the life history collection process.




	ISSUES IN LIFE HISTORY COLLECTION

1. Identifying the cases

· Caution not to go for the unique or extreme cases but look for representative cases

2. Rapport Building

· With the respondent;

· With the family members and at times even the community members

3. Memory, Events Sequence

· Often one may find people contradicting what they said earlier or remembering some important event in their life which they had forgotten to mention earlier

4. Language and Cultural Items 
· The people's idioms, coping mechanisms, etc. help in understanding them better
5. Interpretation of events 

· The poor people's reasoning, rationale, understanding of the situation and events happening around them

6. Interferences during the LH Collection

· Interferences by family members during the interview like discussion between family members on past events, etc.

· Communication problem 

7. Counselling during times of distress
· While narrating or recounting certain difficult situations/events in their lives many respondents may require some form of psycho-social counselling

8. Silences; fears; traumas; uncertain future

· Often the poor and marginalised express their fears, trauma, uncertain future through silences. You should be able to read those silences
9. People and institutions around the poor and marginalised

· PDS; Government Officials; Neighbours; NGOs; Community leaders; Local level political leaders

10. Connectivity/ Interconnectedness between events in their lives
· Social environment; economic situation; welfare institutions; individual philosophy; culture, etc.


	Where lies the Secondary Data on the LPP Themes

1. NHRC, Planning Commission Reports and Documents (What the policies say?);

2. Government Schemes, Plans, Programmes (How the state deals with the issues?); 

3. Reports of Government Commissions constituted around the themes;

4. Social work school libraries in Delhi and Mumbai; 

5. Law School, Hyderabad library; 

6. PUCL, PUDR Reports and documentation;

7. Court Judgements on themes;

8. Newspaper reports, articles in Journals, (Jagori; CED, Mumbai; Prayas, Mumbai, etc.) 

9. Personal documentation of individuals (Sheela Barse; Kiran Bedi; etc.)



	Ethical Standards for the "Life History" Collection Process

· In LPP we are dealing with people who in most cases are far less powerful than the volunteer researcher. Hence they are deeply vulnerable. It is vital for the researcher to enter into such investigation with utmost responsibility, and real respect.

· Among the values that this methodology requires from the researcher is "patience, humility, willingness to learn from other and to respect views and values which you may not share"

· It is important not be to judgemental, because especially people living in the margins may practice an ethical and social code different from the one that the researcher adheres to.

· Respect is reflected in many ways. The interviewer must communicate real warmth, interest and if possible friendship with the person who is being interviewed. 

· There must be sensitivity to local customs, including those related to interaction between genders, and a respect for privacy and choice of the interviews. 

· The interview must be held after securing the informed consent of the person to be interviewed, at a place and time convenient to her.
· It is important to let a person know in advance the purpose of the interview, whether it is for research, publication or to assist planning for action. Also, the interview itself should not render a person more vulnerable, such as by breach of trust of a woman's confidences about her husband's violence to her.
· It should be made clear that confidentiality will be ensured if this is the choice of the interviewee. Also, that the recorded story would be shared in full with the interviewee, and that the consent of the interviewee would be secured before placing it in the public domain. It is important to win the full trust and confidence of the interviewee, and to respect fully their wishes in relation to the interaction.

· There must be great sensitivity to the fact that in any such interview, there is inherently a relationship of unequal power between the researcher and interviewee, to the consistent advantage of the former. Therefore, the burden is on the shoulders of the researcher to establish a more egalitarian inter-relationship in what we have acknowledged to be a collaborative enterprise between the investigator and the narrator.

· Finally, because in LPP we are dealing with often highly vulnerable human beings, there is obligation not to breach trust in any way. It is essential for the researcher to commit to further action, the form of more enduring relationship with the respondent, or engagement with the issues of injustice and denial that she raises, these commitments must be scrupulously honoured. But in case the researcher does not feel able to make these commitments, nothing should be done to communicate directly or tacitly that commitments are being made. 


Appendix 1

BASIC COUNSELLING AND LISTENING SKILLS

Overview of Counselling

Counselling embraces the philosophy that every individual has the right and the ability to make decisions for himself/herself. Psychologically, it is a sound proposition, because every individual makes an internal decision about how to lead life, which gives him/her the optimal level of inner stability and comfort. Yet when one is vulnerable, as in the situation where one is faced with problems, one is open to change that will resolve the problem. At the same time making behavioral/attitudinal change in oneself is not an easy task. At this juncture if offered understanding and emotional support and help in examining one's problem and making changes one is able to effect positive changes in one's life of one's own volition. Counselling aims at facilitating this process.

Principles of Counselling

1. The counsellor must respect the client's right to make a decision in his/her life;

2. The counsellor should have faith that the client is capable of taking control over his/her life, making his/her decisions, act on these decisions and evaluate the consequences;

3. The counselling process takes place in the context of a relationship between the counsellor and the client;

4. The counsellor should accept the client regardless of his/her socio-economic and cultural background and behaviour;

5. The counsellor uses his/her skills to build a relationship in such a manner that the client feels free and safe to talk about sensitive issues and feelings around them;

6. Through the process of counselling, a client should be able to change his/her behaviour, voluntarily, having talked through possible courses of action and consequences of these actions;

7. This helps the client to own the decision, make it a part of his/her internal belief system, which will have a more permanent impact on future behaviour;

8. Clients can get well even if counsellors are not present, there are many resources and supports that clients can use to help resolve their situation;

9. It is important for counsellors to remember that they are not the final answer for everything. It helps counsellors to be humble and not feel they are superior people;

10. At the same time counsellors need to be committed and take responsibility for themselves and they should make clients aware of their responsibilities.

Qualities of a Counsellor

1. Self-awareness: Individuals who are aware of their own needs, perceptions and feelings are better able to separate these from the needs, perceptions and feelings of the client;

2. Respect: The deepest human need is the need for respect, people want to be seen by others as someone worthy. This is even more so when one is enmeshed in a problem which makes one feel diminished and feeling low in self esteem;

3. Suspend critical judgement: A counsellor is there to help the client and not judge the client. 
4. Genuineness: A counsellor needs to be him/herself and not play a role. Self awareness on the part of the counsellr allows the counsellor to be in contact with his/her feelings and thoughts and communicate what she genuinely feels/thinks.
5. Being concerned/being there: Warmth and concern for the clients well being are significant qualities. A counsellor needs to genuinely feel involved with the client and the client's life problems.
6. Empathy: A counsellor needs to be empathetic to a client; empathy means "I understand you and your world as if I were in it". Seeing the problem, the situation through the eyes of the client, is fully understanding the client.
Acknowledgements:

(This section has been taken from the book "Living Again" published by The British Council in 2001)

	Basic Attending Skills

1. Show respect to the client: stand up, offer a chair, exchange greetings in a manner that is culturally acceptable;

2. Show warmth in your voice, use a pleasant tone, the expression on your face should be welcoming;

3. Talk to the client in the language, and style that matches the client's tradition and culture;

4. Offer a glass of water;

5. Tell the client of your availability, that you have time;

6. If possible, have a place where you can talk in privacy with the client, where there is no person present, so that confidentiality is secured;

7. Don't talk from the position you are holding as educator/counsellor. Be an equal.


	Helping Behaviours while Listening to the Poor

	Verbal
	Non-Verbal

	· Use understandable words
· Reflect back and clarify
· Appropriately interprete
· Summarise for the client
· Respond to primary messages
· Use verbal reinforcements such as "hmmm", "haan"; yes, etc.
· Call client by first name

· Appropriately give information

· Answer questions about self

· Non-judgemental

· Add greater understanding to client's statements

· Phrase interpretations tentatively to elicit genuine feedback
	· Tone of voice similar to the client

· Maintain good eye contact

· Occasional head nodding

· Facial animation

· Occasional smiling

· Occasional hand gesture

· Close physical proximity

· Moderate rate of speech

· Body leans towards client

· Occasional touching



	Non-Helping Behaviours while listening to the poor

	· Advice giving

· Preaching

· Placating

· Blaming

· Cajoling

· Exhorting

· Extensive probing and questioning
	· Looking away from the client

· Sitting far apart or turned from the client

· Physical sneers

· Frowning

· Scowling

· Tight mouth

· Shaking pointer finger

· Yawning


	Definitions of Counselling

"People become engaged in counselling when a person, occupying regularly or temporarily the role of "counsellor" offers or agrees explicitly to offer time, attention and respect to another person or persons temporarily in the role of client" (Adopted by the British Association of Counselling in 1985). Hence, the task of counselling is to give the client an opportunity to explore, discover and clarify ways of living more resourcefully and towards greater well-being.

Carhuff describes counselling based on the above model:

Stage 1: Responding so as to stimulate exploration of where the clients are and of what their experiences of the world are.

Stage 2: Personalising so as to clarify the personal implications of the clients' current situation and develop the clients' understanding of wht they want for themselves.

Stage 3: Initiating so as to facilitate the client's work in turning goals in action plans, and in implementing them.


Generic Counselling Skills

Structuring skills - these skills are used to provide an organised and meaningful focus to a counselling session.

1. Setting and sharing objectives - using this skill clarifies the purpose of counselling sessions by telling clients what they should be able to do after the session that they couldn't do before the session. 

2. Overviewing - a short statement at the beginning of a counselling session, or at a transition point within a counselling session, that outlines the major focus or activities that are to follow. This helps the client understand the structure of the session and develop realistic expectations as to what the session can accomplish. It also helps to ensure that the agenda is received by a "prepared mind." 

3. Giving information - factual statements that inform clients about events, circumstances, situations, etc. 

4. Transitions - statements which signal a change in topic or direction in an interview. Sometimes a summary followed by an overview functions as a transition. Other times a short statement simply stating a desire to change direction or topic indicates a transition. Transitions help counsellors and clients stay together in an interview. 

5. Summarizing - statements which review or draw together the essence of several client statements. Summaries can encapsulate the meanings, values, beliefs, or affect that the client has expressed. They often occur at the end of a counselling session or at transition points within a session. Summaries help clients to recall and organize events that have occurred earlier in the session. They can also help to capture the "bottom line" meaning or affect that a client has expressed or can serve to "wrap up" a particular portion of an interview. 


Engagement skills - these skills are used to encourage client involvement, commitment, and engagement in the counselling process, and to promote client practice of behaviours, thoughts, and feelings.

1. Using questions - interrogative sentence forms that may be open (to obtain information) or closed (to obtain confirmation). 

2. Probing or non-questioning information gathering - declarative sentence forms that elicit client information in an open-ended fashion. 

3. Leading - questions or statements that point the client in a specific direction. The request is not open in that the question or statement contains hints of the desired answer or future direction to be pursued. 

4. Confronting - describing inconsistencies in a way that promotes further client rethinking or reevaluation. 

5. Encouraging client responsibility - statements or questions that direct clients' attention to the positive aspects of their behaviour or the possible self-direction of future interactions. 

Reacting skills - these skills are used to give clients feedback about their verbal or non-verbal behaviour. 

1. Paraphrasing verbal content - rephrasing the content portion of the client's communication. This statement answers the question "What did the client say?" 

2. Reflecting meaning - rephrasing the meaning portion of the client's communication. This statement answers the question "What did the client mean by that?" 

3. Reflecting affect - rephrasing the affective portion of the client's communication. This statement answers the question "What is the client feeling now?" 

4. Clarifying - identifying areas of confusion in a way that encourages the client to resolve, explain, or reduce the confusion. 

5. Perception checking - informing the client of the inferences a counsellor makes in a way that prompts the client to process the information and comment on its accuracy. 

6. Counsellor self-disclosure - using personal examples to give the client feedback that other people share similar experiences, thoughts, or feelings. 

7. Descriptive praise - making specific statements to the client describing positive instances of client behaviour. 

8. Descriptive/corrective feedback - making specific statements to the client describing behaviours, thoughts, feelings that were not exemplary of the counselling objectives. 

What can be done to make sure that counselling does not harm people?
John McLeod
School of Social and Health Sciences, Dundee

It is extremely difficult to make accurate estimates of the proportion of professional 'helpers' who exploit or abuse their clients or patients. It seems unlikely that counsellors and psychotherapists are any more (or any less) liable to engage in exploitative relationships with their clients than are doctors, nurses, social workers, teachers or clergy. Nevertheless, the issue of counsellor or psychotherapist abuse of clients has received considerable attention within recent years; there are perhaps aspects of the debates that have taken place within counselling and psychotherapy professional circles that may be relevant and informative to those working in other occupations and settings. The aim of this paper is to offer a brief overview of some of the ways in which counsellor/psychotherapist abuse of clients has been understood within the relevant professional literature, and to take note of some potentially useful developments that have emerged.

Counselling has emerged in the last 20 years as a method of helping people to cope with a wide variety of personal and interpersonal problems and dilemmas. Specialist counselling services have been established to address such issues as workplace stress, surviving sexual violence, relationship difficulties and bereavement. Generalist counselling services are available in many GP surgeries and through the work of voluntary agencies. At the same time, counselling has become more professionalised, with a corresponding expansion of training opportunities, and, in Britain, a substantial growth in the membership and activities of the main professional body, the British Association for Counselling.

One of the central themes in contemporary counselling theory and practice is the idea of empowerment. For example, the British Association for Counselling has defined the task of counselling as that of: ‘(giving) the client an opportunity to explore, discover and clarify ways of living more satisfyingly and resourcefully’ (BAC, 1984). Feltham and Dryden (1993) write that ‘the predominant ethos (of counselling) is one of facilitation rather than of advice-giving or coercion’. ‘Opportunity’, ‘exploring’, ‘facilitating’ are key terms within a discourse of empowerment. 

This discourse embodies a powerful commitment to a liberatory and ‘client-centred’ philosophy.. In addition to this value position, it is important to acknowledge that many of the institutional sources of potential abuse of clients that exist within other domains of caring and helping do not apply to counselling. Counsellors have no legal powers to detain or ‘section’ clients. Counsellors have no statutory powers. Clients voluntarily participate in treatment. Few counsellors are paid directly by their clients. Counsellors have no means of physical control over clients, for example through the administration of drugs or imposition of detention. However, despite the broad sweep of this philosophical and institutional support for client-centred and ethical practice, there remain a number of areas of concern around the potential for the experience of counselling to be coercive and damaging for clients. 

These acts are all clearly in breach of the ethical and moral guidelines within which counsellors and psychotherapists operate. Yet why do they happen? There are several ways that the structure and process of the counselling relationship can lead to these kinds of outcomes. Counselling tends to take place at a time of emotional vulnerability. The person who seeks counselling is often demoralised and unsure of himself or herself. The counselling relationship is intense. Most sessions are 50-60 minutes in duration. The experience of being valued and listened to for 60 minutes is unusual or even unique for many people, and the counsellor can quickly become a special and powerful figure in the client’s life. Counselling occurs in a private and confidential space – no one else really knows what goes on in the counselling room. The challenge of engaging with the client’s world inevitably evokes feelings in the counsellor. The counsellor, also, lives with the uncertainty of not knowing whether he or she is doing any good. Will the client return for the next session (many do not)? Is the client really making progress?

There is a theory that the best counsellors are those who are ’wounded healers’. It is hard to assess the validity of the ‘wounded healer’ hypothesis. Nevertheless, a high proportion of counsellors and psychotherapists report experiences of abuse in childhood (Burton et al, 1998). In principle, being a 'wounded healer' can be viewed as a major advantage, since it gives the therapist insight and sensitivity into the experiences of the client, and a strong motivation to help. However, it can also mean that, for many counsellors, the stories told by their clients may re-evoke their own painful memories of difficult early experiences. There may ensue a subtle kind of manipulation of the therapeutic relationship, in order to avoid touching this pain. Sometimes, it can almost be as though the therapist is working through their own problems at second hand, by guiding the client in particular directions that are more to do with the therapist's needs than with those of the client. The client may be mystified at what is going on, and, while not being directly exploited or abused, may still feel, quite rightly, that what they are receiving is not right. In the training of counsellors and psychotherapists, a great deal of time and energy is devoted to enabling practitioners to develop an awareness of these factors, through the experience of personal therapy and groupwork, and learning how to use supervision and consultation. Yet this is one of the hardest things to learn. 

Counselling takes place in a private, enclosed, confidential space. In Britain, there is a requirement that all counsellors and psychotherapists should receive supervision from a qualified supervisor who is not part of their line management. The separation of clinical and managerial supervision is intended to make it easier for therapists to enter into an open discussion of all aspects of their work with clients. Supervision can certainly be effective in preventing counsellor and psychotherapist misconduct, but in the end the supervisor can only work with what the supervisee reports to him or her in the supervision session. Apart from supervision, it is difficult for colleagues to know, or if they suspect, to know what to do in cases of therapist misconduct. For example, there is evidence that virtually all experienced therapists would have worked with some clients who reported sexual misconduct or other inappropriate behaviour on the part of their previous therapist. Unless the client is willing to pursue a formal complaint, their new therapist can take no action without breaching the confidentiality of the client, including their right for their current participation in therapy to remain private. While therapists in this situation often seek informal means of challenging the actions of errant colleagues, to do so runs the risk of creating a gossip culture characterised by destructive whispering campaigns.

It is hard for clients to blow the whistle against their therapists. A therapy client who has been exploited is likely to experience of range of emotions (shame, depression, self-blame) that inhibit their capacity to take effective action. However, even if an aggrieved client is determined to make a complaint, it is not a straightforward matter to track down the relevant professional body and find out about its procedures. 

Counsellor and psychotherapist abuse or exploitation of clients or patients can therefore is a complex matter. It is not like having your house burgled and calling the police (although even here, not all victims of crime use the police). It is more like being 'conned'. As Goffman (1952) has described, the person who is conned is gradually enticed into a situation in which they hand over their money, and are then 'cooled-out' by being reminded of the embarrassment that would be caused if other people discovered how foolish they had been. 

How best, then, to counteract the possibility of therapist abuse of clients? Some writers, such as Masson (1988) and Kitzinger and Perkins (1993) have argued that therapy is intrinsically abusive, because at its heart it represents a corruption of everyday friendship. From this position, the only course of action is to abolish therapy as quickly as possible. There are two main weakness of this extreme position. The first is that we live in a society which requires each of us to adopt a plurality of roles and selves, with the result that there will always be personal issues and dilemmas that transcend individual friendships. The second factor is that therapy is here to stay, at least for the foreseeable future. Counselling and psychotherapy are part of the institutional fabric of modern society. The abolitionist stance does nothing to help those clients who are badly treated by therapists. 

It seems to me that there are a number of ways in which therapist abuse of clients can be addressed. Clearly, the process of seeking redress, and being supported through the process of making a complaint, has been greatly facilitated in Britain through the work of MIND, the more recent emergence of POPAN, and the proselytising activity of CHANGES (the journal of the Psychology and Psychotherapy Association) . However, it is not enough merely to hand the problem over to a small voluntary organisation such as POPAN and then assume that the issue has been dealt with. To do so places a pressure on one organisation that in the long run may not be tolerable. I believe it would be useful if there could develop some kind of broader consumer debate over the benefits and drawbacks of therapy, where and how it is available, how much it costs, etc. The existence of such an open and public conversation around therapy would make it much easier for people not only to complain, but to know when they had something to complain about. 

There are some trends within counselling and psychotherapy that represent a creative response to the reports of abuse and exploitation of clients which emerged in the 1980s. These include:

1. Broadening the debate over ethics. There has been a tendency in the past for discussion of moral issues in counselling to have been relegated to a distant corner of the syllabus concerned with codes of practice and professional regulations. The result has been to split off moral issues from the practice of counselling as a whole. Also, moral issues have been viewed largely in regulatory terms, as prescriptive lists of what not to do (Bond, 1993; Kitchener, 1984). The notion that all practice (like all human action) has a moral dimension has been lost. There have been signs, however, that a broader sense of ethically-informed practice is now beginning to gain ground. The notion of a 'virtue ethics', informed by the work of the philosopher Alistair MacIntyre (1981), has become influential (Meara et al, 1996). There are influential therapy writers now arguing that exploration of moral issues lies at the heart of work with clients (Cushman, 1995). More research is being done on ethics-related topics. Many of these new themes in the counselling and psychotherapy literature are brought together in Christopher's (1996) paper on the 'moral vision of counselling'. As the moral debate broadens and deepens, two things happen. It becomes harder for practitioners to ignore the moral implications of their actions. And both practitioners and clients are offered a richer moral vocabulary through which to reflect on and discuss these matters. 

2. Developing a sociological perspective. It is widely accepted that most theories of counselling and psychotherapy are grounded in individualism, and are focused mainly on how to understand and change individual behaviour and the self. Therapists find it difficult, as a consequence, to accept the idea that they operate within social structures which promote and maintain major differences in power. Specifically, middle class professional (particularly male) therapists enjoy much more power and control than do their lower class (particularly female) clients. Moreover, we live in a society in which the sexualisation of male-female relationships, and the occurrence of sexual violence towards women, is normative. When a male therapist actually sexually toward a woman client, therefore, what is happening is only partly an individual and personal attraction. It is also an expression of a social phenomenon. The development of a sociological perspective within therapy is important in that it brings into the therapy room a capacity to understand crucial aspects of the therapeutic relationship that have in the past been hidden, at great cost to members of less powerful social groups. Good examples of how attention to social dimensions of race, gender and class can be used within therapy can be found in McGoldrick (1998). 

3. Integrating research into practice. Research and evaluation in counselling and psychotherapy has mainly followed two pathways. In one direction, academic researchers have explored a wide range of theoretically-oriented issues. In the other direction, counselling and therapy agencies have implemented systems for evaluation and audit, to satisfy the demands of external funding bodies. Much of the time, counsellors and therapists have been resisnat to both of these types of research, on the grounds that collecting data from clients can interfere with and threaten the actual therapeutic work. From a different perspective, however, the right kind of research can empower clients by allowing their voice to be heard. In the narrative therapy tradition, for example, clients are considered as 'consultants' and at the end of therapy are invited to teach their therapist(s) what they have learned (Epston and White, 1992). Even the opportunity to complete a simple feedback questionnaire gives clients an opportunity to raise any concerns they might have over the behaviour of their therapist. Of course, making it possible for clients to give feedback is only useful if this information is sensitively and appropriately followed up (Leiper and Field, 1993). Nevertheless, it would be interesting to learn whether counselling and psychotherapy agencies which implement effective evaluation and audit systems generate fewer ethical problems than those lacking such systems. 

There is strong research evidence that counselling and psychotherapy helps people, and is viewed by clients in a generally positive light (Bergin and Garfield, 1994; Roth and Fonagy, 1996). It would be a mistake to exaggerate the problem of therapist abuse and exploitation of clients. But it would be a bigger mistake to ignore these issues, to take the view that in any walk of life there will always be a few corrupt individuals, and that all that needs to be done is to root them out. I would wish to argue that it is more appropriate to regard the evidence of therapist abuse presented by researchers such as Masson and Pope as indicating important areas for debate, inquiry and the development of new understandings and ways of working. Counselling and psychotherapy must continue to re-invent itself in response to social change (McLeod, 1998). For too long the therapy professions have been preoccupied with their own internal workings. It is time to look outwards and devote more energy to the development of genuinely 'user-friendly' services (Reimers and Treacher, 1995).
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Appendix 2

CONSTRUCTIVIST LISTENING 

Definition and perspective

The term Constructivist is used because "from the constructivist perspective, learning is the product of self-organization" and the goal of constructivist listening is to facilitate this self-organization. Constructivism is based on a view of intelligence as a flexible adaptive characteristic of human organisms -- different from instinct, the ability to memorize, or the capacity to be conditioned to respond to stimuli. 

Constructivist listening is based on the principles of constructivism and two additional beliefs. First, distress (the accumulation of emotions left from hurtful experiences) is a primary source of unintelligent and uncaring behavior. Second, the natural physiological process of expressing emotions contribute to recovery from the effects of distress, making sense of experiences, and thinking more clearly. Constructivist listening is at its very core, a tool for empowerment, community building, and personal/social change. It enables people to assume responsibility for their actions and feelings, to construct new meanings, and to change old behavior patterns.

Empowerment is the process of supporting people 1) to construct new meanings (to re-evaluate what has happened to them, why they are who they are, why they do what they do, and why they relate to people the way they do); and 2) to exercise their freedom to choose new ways of responding to the world. The two components are obviously related. Constructing new meanings and clarifying thoughts and feelings increase the likelihood of making new choices. Making new choices produces new information that results in the construction of new meanings. Both components are assisted by constructivist listening.

The emphasis on the expression of feelings is based on the belief that these processes reduce stress and assist in the construction of new meanings, that is, in making sense of the world. Proponents of the value of emotional expression see it as leading to heightened sensitivity, clearer thought, and greater creativity. The process that are advanced as being beneficial to human functioning are manifested outwardly by crying, trembling, sighing, laughing, sweating, yawning, and talking. These processes assist in the construction or reconstructing of the meaning of distressful experiences as well as as in the recovery from the physiological and emotional

Operational Assumptions and Procedures

Constructivist listening is non-hierarchical and non-authoritarian. The constructivist listener aims to enable the talker to express feelings, construct personal understandings, and use their full intelligence to respond creatively to situations rather than rely on habit or rigid strategies. Because the process works best when the listener is not feeling attacked or defensive, the talker is not to criticize or complain about the listener. 

Constructivist listening enables the talker to:

· reflect on the meaning of events and ideas; 

· express and work through feelings that interfere with clear thinking; 

· construct new meanings, and 

· make decisions. 

The listener communicates interest, caring and acceptance by:

· focusing on the talker, maintaining eye contact and when appropriate, holding a hand or touching an arm or shoulder; 

· accepting the talker as capable of solving their own problems, the listener does not interpret, paraphrase, analyze, criticize, give advice or interrupt; 

· asking thoughtful questions, and 

· providing total confidentiality, because a person needs safety to be authentic. 

Practicing Constructivist Listening

It takes some time and effort to learn constructivist listening. The best way to learn how to do constructivist listening, as well as experience its benefits, is in a formal structure where two people (a dyad) take turns listening to each other for a fixed and equal amount of time. Even though a group leader suggests a topic for a dyad, the talker is always in charge of his or her time. In a dyad, the talker has the opportunity and the responsibility to talk authentically about his or her thoughts and feelings. The listener is there for assistance, to help the talker focus on feelings and to reassure the talker that the expression of feeling is beneficial. 

Because it is easy to deceive oneself about whether one is truly listening, in the beginning states of learning the listener is instructed to listen attentively and no ask any questions. Very early each person is given the opportunity to reflect on his or her role as listener in a dyad, and their past experiences in being listened to or not listened to. It is strongly emphasized that the role of questions are always for the benefit of the talker, not the listener. Talking regularly about perceptions of oneself as listener and one's feeling about listening to and talking about emotions is an important component of learning constructivist listening.

[Adapted from Julian Weissglass, "Constructivist Listening for Empowerment and Change." The Educational Forum, Vol 54, No. 4, Summer 1990.]

Appendix 3

HOW TO CRAFT, FRAME AND PERFORM STORIES

Steve Denning

In his famous book The Springboard, Steve Denning describes his experience in using a springboard story in a large organisation. By a springboard story is meant a story, which enables a leap in understanding, by the audience so as to grasp how an organisation or community or complex system may change. A springboard story has an impact not so much through transferring large amounts of information, but through catalysing understanding. It can enable listeners to visualise from a story in one context, what is involved in a large-scale transformation in an analogous context. It can enable them to grasp the idea as a whole not only very simply and quickly, but also in a non-threatening way. 

Not all stories have the springboard effect. The story has to be crafted in a certain way, framed in a certain way and performed in a certain way to make it a springboard story. In his book, Denning explains why some springboard stories worked well with particular audiences – and why they didn’t with others – and the principles that can help us choose stories that will work with audiences to achieve a particular effect. The stories that were successful had certain characteristics. They were stories that were told from the perspective of a single protagonist who was in a predicament. The predicament of the explicit story was familiar to the particular audience, and indeed, it was the very predicament that the change proposal was meant to solve.  

A Springboard story should have a degree of strangeness or incongruity for the listeners, so that it captured their attention and stimulated their imaginations. Yet at the same time, such stories should be plausible, even eerily familiar, almost like a premonition of what the future was going to be like. Steps should be taken to ensure that the story embodied the change proposal to the fullest extent possible, using real examples and sometimes extrapolating into the future to complete the picture.  

The stories were told as simply and as briefly as possible. Speed and conciseness of style were keys, because as an instigator of change, the idea is less about conveying the details of what exactly happened in the explicit story than in sparking new stories in the minds of the listeners which they would discover in the context of their own environments. For the same reason, the stories all had “happy endings”: this seemed to make it easy for the listeners to make the imaginative leap from the explicit story being told, to the implicit story to be elicited in their minds. 

At the same time, The Springboard also makes it clear that storytelling is not a panacea for eliciting change in society or organisations. It can only be as good as the underlying idea being conveyed. If that idea is bad, storytelling may well reveal its inadequacy. But even when the underlying idea is good, there are times when storytelling is ineffective. The book describes occasions when the listeners simply didn’t grasp the concept at all. There were people for instance who listened to the stories, and instead of comprehending the underlying change idea, instead pressed questions and requested more detail. When this happened, it was clear that the audience was getting into a discussion of the explicit story. These were interesting issues, but they also indicated that the story had failed to elicit the implicit story, and so spring the listener to a new level of understanding of the possibilities of knowledge sharing and of the organisational change being envisaged.

Oral Vs. Written Stories 

The Springboard describes how oral storytelling was found to be more powerful than the distribution of written stories. 

The ancestral stories of oral cultures 

The tradition behind this modern "discovery" of an ancient truth is very long. The ancestral stories of an oral culture are recounted again and again -- only thus can they be preserved -- and in this regular, often periodic repetition serves to bind the community to the ceaseless round dance of the cosmos. the mythic creation stories of these cultures are not, like Western biblical accounts of the world's creation, descriptions of events assumed to have happened only once in the far-off past. Rather, the very telling of these stories actively participates in a creative process that is felt to be happening right now, an ongoing emergence whose periodic renewal actually requires such participation... 

Recording events in writing establishes, as well, a new experience of the permanence, fixity, and unrepeatable quality of those events. Once fixed on the written surface, mythic events are no longer able to shift their form to fit current situations. Current happenings are thus robbed of their mythic, storied, resonance.  

The modern problem of authenticity 

Oral storytelling also helps deal with the modern problem of lack of authenticity, in that written texts are disconnected from their author. In organisations, documents are often the product of a committee, or team, whose draft represents the lowest common denominator of what can be agreed among differing individuals. Post-modernist writers have diagnosed the problem of lack of authenticity, and suggested that, in written documents, "authorship is dead", because: 

· the author is not available for study, since what we usually have before us is the text, not the author; 

· authors cannot control interpretations that readers give to their work; and the author's intentions may be subservient to language and context. 

In an oral performance, however, the author (the speaker) is not only "available for study". He or she is present and interacting with the audience so that the interpretation of the performance is necessarily a joint product of the speaker and listeners. Neither author nor audience can claim sole authorship of the meaning. 

Using storytelling for innovation 

The Napoleonic or Engineering approach 

The engineering approach entails the aggressive application of scientific discovery to practical invention. It asks: How do we get from here to there? And it believes that there's a logical path--a more or less straight line to the goal--if not now, then next year or the year after. In academic terms, the twentieth century saw a determined effort to reduce all knowledge to analytic propositions, and ultimately physics or mathematics. In practical terms, the zenith of engineering thinking may have been reached with the effort at the end of the 20th Century to impose enterprise-wide systems on large organisations to avert the supposed threat of the Y2K bug.  

Despite the dubious returns on such efforts, many years of schooling has instilled in us a continuing itch for reductionist simplicity. This itch reflects what Freeman Dyson calls the Napoleonic approach, and leads to hierarchy, procedures, rules and a distinctive form of myopia.  It doesn’t help us much in coping with a rapidly changing world, where innovation is the key to success.  

The Tolstoyan or ecological approach 

Innovation – what Freeman Dyson calls the creative chaos and freedom of the Tolstoyan approach  –  swims in the richness and complexity of living. It breeds on the connections between things. As participants, we can grasp the inter-relatedness of things in the world – and so are able to connect them in new ways – much more readily than when we are seeing them as an external observer through the window of rigid analytic propositions. 

Storytelling provides direct access to richness and complexity of the Tolstoyan world, When I saw how easily round-edged stories could slide into our minds, I found myself wondering whether our brains might not be hard-wired to absorb stories. For purely pragmatic reasons, I ended up following what Plato, as one of the greatest storytellers of all time, actually practiced – and told stories. 

The standard management manual, written in the rigid grip of theory, relies almost entirely on analytic thinking. Fix the systems. Re-engineer processes. Enhance quality. Streamline procedures. Re-form and flatten the organisational structure. Analyze things in terms of grids and charts. Develop plans in which individuals are programmed to operate like so many obedient computers. Hone our interpersonal mechanics and build skill inventories. Bring to our difficulties a fix-it attitude, as though our past errors can be easily corrected with straightforward explanations. And the cheerful optimism of this thinking sheds little light on innovation. 

Launching & nurturing communities through storytelling 

Communities of practice have turned out to be the key organisational arrangement for organising knowledge sharing in large organisations. The phenomenon of communities of practice is known under different names. In the World Bank, they are called thematic groups; in Hewlett Packard they are "learning communities" or "learning networks"; in Chevron they are called "best practice teams", and in Xerox they are know as "family groups". Whatever the name, the formation of professional groupings where people come voluntarily together with others to share similar interests and learn from others’ skills has become the common feature of knowledge organisations. 

Storytelling builds trust: Vibrant communities operate in an environment of trust and mutual understanding which encourages learning and candid dialogue. They are safe places where people who do not know can learn from those who do know. The environment of trust and mutual understanding can be facilitated by structured storytelling by members to each other.  

Storytelling unlocks passion: Stories inherently generate feelings - interest, curiosity, fear, amusement, anger - and so the use of stories can be a channel to a key characteristic of communities. Thus contrary to the pattern of success in the industrial revolution and the modern enterprise in building wealth which has been built on a rational and mechanistic approach to problem solving, where clearly documented procedures and guidelines left little place, if any, to human emotions, the experience of knowledge management is that communities of practice only flourish when their members are passionately committed to a common purpose, whether it be the engineering design of water supply systems, the pursuit of better medical remedies, or more efficient economic techniques. 

This is a hard lesson for companies and executives who have spent their lives trying to keep emotion out of the workplace. Nevertheless the lesson repeatedly emerges from case studies and benchmarking of knowledge sharing programs.  As a result - for reasons of sheer efficiency and effectiveness - the modern workplace is finding it necessary to provide time and space for both the head and the heart. Storytelling can be instrument handle and channel the unaccustomed emotion. 

Storytelling is non-hierarchical: Whereas abstract language tends to be inherently adversarial, with "you" being asked to accept "my" idea, storytelling is inherently collaborative, with the storyteller and listener collaborating to co-create the story. This is a key characteristic for building communities, since efforts at building communities in a hierarchical or top-down fashion are at best successful on a temporary basis. Soon they come unstuck as members refuse to contribute their time to activities, which have no meaningful purpose for them. Storytelling can be an effective way to communicate in a non-hierarchical fashion.  

· Source: Stephen Denning, The Springboard: How Storytelling Ignites Action in Knowledge-Era Organisations. Boston, London, Butterworth Heinemann, October 2000.
1. Restricted opportunity prevent poor people from moving up the distribution on income. Because…

2. The Big Brothers create barriers and disincentive that keep people in poverty. Because…..

3. The structural economic factor relegate people to poverty. Because…..

4. Poor Nations are poor because……  

Individual 

Poverty is explained by individual circumstances and/or characteristics of poor people. Some examples are: 

· amount of education, skill, experience, intelligence. 

· health, handicaps, age. 

· work orientation, time horizon, culture of poverty. 

· discrimination, together with race, sex, etc. 

B. Aggregate 

There are two types of aggregate poverty theory: case and generic. There is no agreement on which is the correct explanation of most poverty. 

1. Case. Add up all poverty explained by individual theories, and that is equal to total or aggregate poverty. In other words, according to case theories of poverty, individual and aggregate explanations are really the same. According to these theories, aggregate poverty is just the sum of individual poverty. 

2. Generic. Poverty is explained by general, economy-wide problems, such as 

· inadequate non-poverty employment opportunities 

· inadequate overall demand (macro problems, macro policy) 

· low national income (Less Developed Country) 

If generic theories are correct, poverty is caused by one set of forces (general, economy-wide problems) but distributed according to individual theories. 



II. Case vs. Generic Theories of Poverty
A. What difference does it make whether poverty is caused by case or generic causes? Answer: It makes a lot of difference. Example #1: Suppose somehow we significantly reduce racial discrimination. Will total poverty fall? Case answer: Yes. Generic answer: No. Poverty will only be redistributed.  Example #2: Suppose we give poor people effective skill training and compensatory education. Will total poverty fall? Case answer: Yes. Generic answer: No. Poverty will only be redistributed. 

B. What can you do about poverty? 

1. If case theories are correct: Address the individual cause of poverty. For example, if poverty is caused by inadequate skills or education, then the solution is skill training or compensatory education. If poverty is caused by discrimination, then the solution is anti- discrimination policies. 2. If generic theories are correct: Improve the quantity and quality of jobs. 

C. How can you tell which is correct--case or generic theories? 

1. Remember that the things that cause poverty in case theories explain its distribution in generic theories. Because of this, both theories are consistent with the same facts (statistics). Therefore, it is very difficult, maybe impossible, to determine which is correct through direct test. 2. There's some indirect evidence pointing to generic theories: For example, there is the failure of poverty to fall during periods of large training programs, and the failure of poverty to fall with rise in general educational level of population. Further indirect evidence later on in the course. 3. Most people assume case theories are correct. Why? 

· Micro experience (fallacy of composition -- assuming that what's true of the part must be true of the whole). 

· Poverty scholars study the poor instead of the economy. 

· Antipoverty policy would be too hard (expensive) if generic theories were true. 

· Blaming the victim. 

A desire to help the poor. (P.S. If generic theories are true, how can you help the poor?)
 

 

Question Two

To achieve a workable and acceptable definition of poverty, two basic economic approaches to the concept of poverty were suggested (i.e. Absolute Approach and relative Approach)

Discuss in detail the two approaches showing their (a) similarities/differences, (b) strengths and (c) weaknesses.

 

 

 

Question 3

Discuss two of the most important formulations of the poverty line (1.e. the president Council of Economic Advisor (CEA) and the Social Security Administration (SSA Index), showing their (A) strengths and (B) glaring errors ETC.

 

Question Four

Compare and contrast the politics that created the Freedman’s Bureau with the politics that created the Civil War veterans pensions.  Be sure to emphasize how a segmented welfare state fused race and social policy in ways to benefit whites (white skin privilege) and adversely affecting people of color 

 

 

Question 5

Critical discuss in detail how the New Deal policies (rather that eliminating White privilege) expanded White privilege legally, and excluded many African Americans and the poor from many of its programs

 

 

Question 6

Discuss the various factors, during the 1960’s and mid 1970’s that led toward the partial inclusion of African Americans and the poor in the American Welfare State.  Be sure to also discuss how each leg of the Welfare State continues to privilege Whites

 

Question 7

Discuss the interrelationship among the interests of the economic elites in the stages of the great depression and the beginning of the Welfare State Reform (1929-1945) the period of Economic Expansion and Welfare Sate Reform(1945-1970”). Globalization in the Electronic Age (1980’s-2000) Global Corporation Rule and Neo-liberalism and end of the Welfare State as “we know it”. (Breaking of the Social Contract.

 

 

Question 8

What forces gave rise to the weakening and breaking of the social safety net/social contract in the periods from the 1980’s and 100’s to the present.  What do we call this period?

 

To answer question #1, it is essential for the purpose of this research to first and foremost be in knowledge of the subject, the  research subject questions, and to make an attempt to answer the questions. Based upon this analysis, What is Poverty?  Understanding Poverty: See the cultural of poverty abstract:  The culture of poverty concept is a social theory explaining the cycle of poverty . Based on the concept that the poor have a unique value system , the culture of poverty theory suggests the poor remain in poverty because of their adaptations to the burdens of poverty. The term "subculture of poverty" (later shortened to "culture of poverty") made its first prominent appearance in the ethnography Five Families. The culture of poverty concept is a social theory: Social theory is an essential tool used by scholars in the analysis of society; through the use of theoretical frameworks social structures and phenomena are analyzed and placed in context within a particular school of thought. The field is interdisciplinary, drawing ideas from and contributing to such disciplines as anthropology, economics, history, human geography, literary theory, mass communications, philosophy, sociology, and theology. It is argued by many that the beginnings of social theory are difficult to pinpoint, many arguments return to Ancient Greece. Berch Berberlogu cites Plato, Socrates and Aristotle as some of the totemic figures amongst the Greek thinkers and traces their influence upon social theory throughout the enlightenment up to the late nineteenth and early twentieth century (Berberlogu 2005, p. xi). "Critical" social theories, such as neomarxist theories and feminist theories, argue that as theories are generally based on premises that entail normative positions, it is necessary to critique the ideological aspects of theories and related oppressive social relations. Explaining the cycle of poverty.: In economics, the cycle of poverty is the "set of factors or events by which poverty, once started, is likely to continue unless there is outside intervention." This is the idea that poverty is continued as a result of people trapped in an array of social situations including: low income, poor education, poor housing, or poor health. These disadvantages collectively work in a circular process making it virtually impossible for individuals to break the cycle. [2] This occurs when impoverished people do not have the resources necessary to get out of poverty, such as financial capital, education, or connections. In other words, poverty-stricken individuals experience disadvantages as a result of their poverty, which in turn increases their poverty. This would mean that the poor remain poor throughout their lives. [1]
The poverty cycle is usually called "development trap" when it is applied to countries. 
Dr. Ruby K. Payne distinguishes between situational poverty, which can generally be traced to a specific incident within the lifetimes of the person or family members in poverty, and generational poverty, which is a cycle that passes from generation to generation, and goes on to argue that generational poverty has its own distinct culture and belief patterns

 Based on the concept that the poor have a unique value system, the culture of poverty theory suggests the poor remain in poverty because of their adaptations to the burdens of poverty.

The term "subculture of poverty" (later shortened to "culture of poverty") made its first prominent appearance in the ethnography Five Families: Mexican Case Studies in the Culture of Poverty (1959) by anthropologist Oscar Lewis. Lewis struggled to render "the poor" as legitimate subjects whose lives were transformed by poverty. He argued that although the burdens of poverty were systemic and therefore imposed upon these members of society, they led to the formation of an autonomous subculture as children were socialized into behaviors and attitudes that perpetuated their inability to escape the underclass. Lewis gave some seventy characteristics (1996 [1966], 1998) that indicated the presence of the culture of poverty, which he argued was not shared among all of the lower classes. The paper intends to address some of the questions by relying on some signifivance elucidations from the article of the Cultural of Poverty below. 

1. Thus, the people in the culture of poverty have a strong feeling of marginality, of helplessness, of dependency, of not belonging.

2. They are like aliens in their own country, convinced that the existing institutions do not serve their interests and needs. 

3. Along with this feeling of powerlessness is a widespread feeling of inferiority, of personal unworthiness. 

This is true of the slum dwellers of  for instance in Mexico City, who do not constitute a distinct ethnic or racial group and do not suffer from racial discriminatio

For instance, in the United States the culture of poverty of the Negroes(African-Americans/Black People) has the additional disadvantage of racial discrimination. Therefore, by virtue of Western perspectives, people with a culture of poverty have very little sense of history. They are a marginal people who know only their own troubles, their own local conditions, their own neighborhood, their own way of life. Usually, they have neither the knowledge, the vision nor the ideology to see the similarities between their problems and those of others like themselves elsewhere in the world. In other words, they are not class conscious, although they are very sensitive indeed to status distinctions. When the poor become class conscious or members of trade union organizations, or when they adopt an internationalist outlook on the world they are, in my view, no longer part of the culture of poverty although they may still be desperately poor. 


Although Lewis was concerned with poverty in the developing world, the culture of poverty concept proved attractive to US public policy makers and politicians. It strongly informed documents such as the Moynihan Report (1965) and the War on Poverty more generally.

Since the 1960s critics of culture of poverty explanations for the persistence of the underclasses have attempted to show that real world data do not fit Lewis' model (Goode and Eames, 1996). Despite decades of this criticism by prominent sociologists, anthropologists and other academics who argue that descriptions of the poor as being culturally unique have little explanatory power, the culture of poverty concept persists in popular culturePopular culture (also known as pop culture) deemed as what is popular within the social context — that of which is most strongly represented by what is perceived to be popularly accepted among society. Otherwise, popular culture is also suggested to be the widespread cultural elements in any given society that are perpetuated through that society's vernacular language or lingua franca. It comprises the daily interactions, needs and desires and cultural 'moments' that make up the everyday lives of the mainstream. It can include any number of practices, including those pertaining to cooking, clothing, consumption, mass media and the many facets of entertainment such as sports and literature. (Compare meme.) Popular culture often contrasts with a more exclusive, even elitist "high culture,"[1], that is, the culture of ruling social groups.[2] The earliest use of "popular" in English was during the fifteenth century in law and politics, meaning "low", "base", "vulgar", and "of the common people" 'til the late eighteenth century by which time it began to mean "widespread" and gain in positive connotation. (Williams 1985)

Pop culture finds its expression in the mass circulation of items from areas such as fashion, music, sport and film. The world of pop culture has had a particular influence on art from the early 1960s on, through Pop Art. When modern pop culture began during the early 1950s, it made it harder for adults to participate.[3] Today, most adults, their kids and grandchildren "participate" in pop culture directly or indirectly. See Book on Culture and Poverty

For instance, The World Bank's Culture and Poverty Learning and Research Group has commissioned a book on culture and poverty, "Culture and Public Action: A Cross-Disciplinary Dialogue on Development Policy": 

· that identifies key aspects of culture that have been neglected in the development process, 

· that sketches a range of actions external agencies can use to address these cultural aspects, and  

· that suggestions how, methodologically, economics and anthropology can together address aspects of culture both fully and rigorously.  
The book, edited by Vijayendra Rao and Michael Walton, is scheduled to be published by Stanford University Press in September 2004. In the meantime, you can access all the early drafts of the papers in the book at: http://www.cultureandpublicaction.org/. The website also provides video recordings of the proceedings of a conference that was held with all the authors along with an array of discussants in June 2002.


Culture and Development Policy


(Co-Edited by:  Vijayendra Rao (Senior Economist, Development Research Group, The World Bank) and Michael Walton  (Regional Advisor, Latin America and the Caribbean, The World Bank).)
Why should the World Bank, an international development agency whose goal is poverty reduction, be concerned with culture? Our thesis is that in order to be effective, development processes to reduce poverty must take into account, or at least understand, the role of culture. This thesis needs exploration and empirical enquiry. While scholars from a variety of disciplines and perspectives have attempted to study aspects of the relationship between culture, poverty and economic development, the type of scholarship that has, arguably, had the greatest impact on policy has veered very close to a "culture of poverty" argument. This perspective, to paraphrase, believes that there are aspects of culturally related behaviors in countries or communities that prevent groups of people from taking advantage of economic development. In contrast, we believe that cultural processes affect both how groups affect and are affected by developmental processes. Culture is not only related to economic development, it helps define how well-being is defined by different societies.

We understand culture in its broad meaning: the social structures, norms, values and practices that underpin social identities and behaviors, creative activities, and cultivation of imagination. Aesthetic expression, including "built heritage", forms part of this conception, though it is often useful to separate out this secondary use of the term culture.

Culture is relevant to development in terms of both ends and means:

2. it affects what is of value in a society, through the intrinsic value accorded to cultural activities and through the influence of cultural processes on the values attached to the various aspects of well-being and features of a society (including the relative weight given the well-being of different individuals or groups);and  

3. it influences how individuals, communities, informal and formal institutions respond to developmental changes and that influence the opportunities they face.

An external agency concerned with supporting the reduction of poverty in a society would clearly have a (potential) interest in the second, instrumental, influence of culture-this is potentially significantly related to traditional development concerns such as the design of education and health interventions and the effects of changes in markets. How much interest depends on the extent of the interactions between culture, developmental processes and the design of interventions, including potential direct benefits to poor people of expressions of culture, such as employment creation in cultural industries.

But an external agency also has a complex interest in the first. For most developmental agencies, including the World Bank, the conception of what it is to be poor is recognized to be a function of societal norms, and to involve multiple dimensions of well-being. There are some global norms, derived from a combination of objective and ethical considerations-for example, the food requirements for minimum healthy living or the right of all children to a basic education. Yet even the assessment of the minimum level of expenditure needed to avoid poverty is society-specific; other factors, such as how much insecurity is intolerable for decent living, and determinants of social exclusion or subjective feelings of humiliation or powerlessness, are much more so. Furthermore different subgroups within one society or culture often disagree. This raises a complex question of how to pay attention to the values that form part of cultures that have embedded inequities.

An exploration of these issues is a natural follow up to the rising emphasis on the capability to participate in social and cultural life as an element and determinant of poverty reduction-as reflected in the central "empowerment" theme of the 2000/01 World Development Report. It also reflects the recognition that the definition of developmental goals and the design of strategies needs to be led by countries, and that culture has a role to play within this-a central theme of the World Bank's Comprehensive Development Framework. However, it is equally important to ground this work in empirical findings, and link it to economic and social analysis of the development process.

The book would be an edited volume that would aim to do three things:

1. Develop a view on those aspects of the relationship between culture and development that are of relevance to actions to reduce poverty, and draw implications for approaches towards public action. 

2. Explore and illustrate this view in a selected range of areas of action, covering both cases where culture affects social behavior, and cases of creative expression and cultural products. 

3. Outline examples of methodologies that can: a) Help make economic models of development more sensitive to cultural nuances. b) Show how anthropological analysis can have clear and implement able policy implications.


Key Contributors

A distinguished roster of anthropologists and economists have agreed to contribute essays to this volume. The contributions from academics will be complemented by articles by development practitioners.

The contributors (in order of chapters in the book) include:

· Amartya Sen, Economics, Cambridge University 

· Arjun Appadurai, Anthropology, University of Chicago 

· Mary Douglas, Anthropology, University of London - retired 

· Marco Verweij, Research Fellow, Max Planck Project Group on Common Goods, Bonn, Germany 

· Timur Kuran, Economics, University of Southern California 

· Arjo Klamer, Economics, Erasmus University 

· Lourdes Arizpe, Anthropology, University of Mexico 

· Sabina Alkire, Poverty Reduction and Economic Management, The World Bank 

· Anita Abraham, Economics, University of Namur 

· Jean-Phiippe Platteau, Economics, University of Namur 

· Monica Das Gupta, Development Research Group, The World Bank 

· Carol Jenkins, Asia/Near East Regional HIV Advisor for USAID 

· Fernando Calderon 

· Alicia Szmuckler 

· Simon Harragin, Save The Children 

· Shelton Davis, Latin America and Caribbean, The World Bank 

· Vijayendra Rao, Development Research Group, The World Bank 

· Michael Walton, Latin America and the Caribbean, The World Ban

See The Center for Global Development(� CGD) support to the Liberian government also includes helping to arrange the � HYPERLINK "http://www.cgdev.org/content/article/detail/13725/" �Scott �Family Liberia Fellowships�


� For more detail, See  (Matsumoto, 1994, p. 4 ). 


� .�From: A Dictionary of Sociology Date: 1998 Author: GORDON MARSHALL


� For more detail, see � HYPERLINK "http://www.amptoons.com/blog/archives/2005/09/22/for-many-poor-black-girls-teen-pregnancy-is-a-rational-choice/" \o "Permanent Link: For Many Poor Black Girls, Teen Pregnancy Is A Rational Choice" �For Many Poor Black Girls, Teen Pregnancy Is A Rational Choice�


�Posted by � HYPERLINK "http://www.amptoons.com/blog/archives/author/ampersand/" \o "Posts by Ampersand" �Ampersand� | September 22nd, 2005


� It was these insights which led for instance, a group of researchers (of Praxis and ActionAid India) involved in a Participatory Poverty Analysis in a small town called Tenali in Andhra Pradesh, India in 2000, to go beyond conventional group processes to identify people who are most marginalized.  They encountered through this search a colony of blind beggars, sex workers and street children, who were most vulnerable, and who would have escaped them through conventional practices.
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